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Preface

I am honoured that I was given the opportunity to write this preface and
to point out the importance of this book. This book makes a significant
contribution to today’s debates on inclusion in a school for all and in the
development of global perspectives on inclusion, based on research-
informed knowledge. Safeguarding all children’s right to education and
including them in the mainstream school is the key challenge faced by
today’s schools around the world. This book is timely because it reflects
and highlights factors that facilitate or hinder education in a school for all
within very different contexts.
According to UNESCOs’ vision, access to education for all should be a
human right and a goal in education policy for all countries. However,
many contexts still have a long way to go in terms of reaching this goal,
especially the global South countries covered in the four chapters (Chaps.
2–5) of this book that present research from Malaysia, Buthan, Philippines
and Belize. Hence this book addresses current issues and themes related to
the realisation of the vision of inclusive education as seen from a global
South perspective, on which very little is known. The introductory chapter
(Chap. 1) and the final chapter (Chap. 6) address generic and comprehensive
issues that are relevant and important in all countries’ efforts to develop
inclusive education.
Chapter 1 is central to the inclusion debate, giving the overview of key
terms like ‘inclusion’ and ‘disability’ and ‘inclusive education’ and ‘special
education’. Key perspectives related to disabilities and inclusion are high
lighted to form the basis of the content of Chaps. 2 to 5 representing
some experiences and practices of the global South. Chapter 2, which
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Preface

focuses on the interaction of deafness and ethnicity in the process of iden
tity development, addresses a very important topic in work involving
inclusion of students with special needs, which is how deaf people develop
their identity and what factors and experiences help shape their identity. In
line with previous research, the main findings of the chapter are that dis
ability status means more than ethnicity in the development of identity
within the Malaysian context. Awareness of these findings can provide
deeper insight to different pupils’ needs and a better understanding of
how to develop inclusive practices. Chapter 3 discusses the perceptions of
teachers about disabilities and inclusion in Bhutan and indicates how lack
of knowledge as well as inaccurate perceptions of disabilities, may shape
negative attitudes that do not promote inclusion. In the debate about
pathological perspectives within the special education field it is important
to reflect on how different understandings of disability influence attitudes
and behaviours towards inclusion. Therefore this chapter provides impor
tant information that will help professionals to reflect on how to meet
similar barriers. Chapter 4 regards the differentiated strategies that teach
ers use in the Philippines in order to assess pupils with disabilities as a basis
for adapting teaching to individual needs. The chapter offers insight to
different assessment strategies for all children and will help teachers to
improve their practice with respect to all pupils with and without disabili
ties. Chapter 5 presents the perspectives of teachers in Belize, who work
with visual impairment and blindness in mainstream schools, and offers
useful examples of different teaching strategies that allow teachers to
include visually impaired and blind pupils. Chapter 6 draws the thread and
connections between Chaps. 2–5. The strength of this chapter is the com
prehensive framework developed by the author, in order to theorise inclu
sive education within global South contexts, and provides a helpful way of
systematising and understanding different aspects and topics within the
wider inclusion debate. Finally, it is relevant to note that although all
chapters are important to read in order to understand the book in its
wholeness, it is also possible nevertheless to read Chaps. 2–5 separately
since they are written independently and each focuses on a different
research project, undertaken within a particular global South context.
I highly recommend this book to practitioners, researchers and stu
dents in higher education in the field of inclusion.
Professor of Special Education and Inclusion
University of Oslo, Norway
September 2017

Jorun Buli-Holmberg
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