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Preface

This edited volume provides literacy researchers and teacher educators with a powerful set of studies that outline different approaches in how to instantiate a critical
perspective of language and literacy development within institutional contexts. The
chapters address how formal learning is shaped in K-12 classrooms, college courses,
and teacher education programs in Australia, the United Kingdom, and the United
States. Drawing on over 40 years of research informed by Halliday’s theory of systemic functional linguistics (SFL), the authors build on the valuable contributions of
teacher-researchers, teacher educators, and educational linguists who have pushed
forward the interdisciplinary fields of sociolinguistics, critical applied linguistics,
multicultural education, literacy development, and teachers’ professional development in profoundly important ways (e.g., Christie and Derewianka 2008; Gibbons
2006; Hasan 1996; Humphrey et al. 2011; Janks 2009; Macken-Horarik et al. 2011;
New London Group 1996; O’Halloran 2004; Rose and Martin 2012; Rothery 1996;
Schleppegrell 2004; Unsworth 2000; Williams 2005; Young and Fitzgerald 2006).
Despite this sizeable body of scholarship in the field of functional educational
linguistics, newcomers to and skeptics of SFL often question how viable Halliday’s
theories are for teaching, learning, and working for equity in schools. This criticism
is especially true in chronically underfunded schools serving non-dominant students in the context of new standardization and accountability systems—systems
that tend to constrain critical reflection and professionalism at all levels of education
through test-driven uses of scripted approaches to teaching and learning (e.g.,
Gebhard et al. 2013). These critics want to know how students and teachers can
understand and use such a robust theory in praxis, how teacher educators can use
SFL to inform teacher education programs, and how scholars can trace intertextual
connections between investment in teachers’ professional development and changes
in students’ abilities to use texts in more powerful social, cognitive, and political
ways over time (e.g., Achugar et al. 2007; Gebhard et al. 2013; Harman 2013).
The chapters in this volume expertly tackle these questions by providing compelling evidence regarding how students, including very young emergent bilinguals,
develop disciplinary literacies through their use of functional metalanguage. The
authors demonstrate how teachers develop a critical awareness of language and
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innovative pedagogical practices to support an equity agenda in their classrooms.
Moreover, the chapters illustrate how teacher educators and teachers are able to collaborate to design and research SFL-based interventions and how SFL scholars are
able to inform pressing theoretical, methodological, and pedagogical debates
regarding language and literacy development in the context of the twenty-first
century.
Taken collectively, these chapters provide examples of how researchers, teacher
educators, teachers, and students use SFL tools to address unproductive power
dynamics that constrain the construction of knowledge, not just in classrooms
between students and teachers but also between teachers in school systems and
researchers at universities. One of the distinguishing features of this volume, therefore, is how the authors place the work of teachers and teacher educators at the
center of the kind of semiotic mediation that takes place in schools as institutions.
As several chapters demonstrate, this process of mediation is enhanced when students and teachers develop a critical language awareness by learning to use a functional metalanguage that allows them to make connections between text and context
dynamics (e.g., Hasan 1996; New London Group 1996). In addition, other chapters
bring to the fore the importance of conceiving classrooms as “translingual contact
zones” where binaries regarding national languages and essentialized identities fail
to hold as students learn to read and write disciplinary texts (Canagarajah 2013,
p. 6–7). Finally, other chapters apply SFL tools to understanding multimodality in
the textual practices of learners (e.g., O’Halloran 2004; Unsworth 2000).
In sum, the authors in this book call for four changes related to the work of teachers, teacher educators, and literacy scholars. These changes center on conceptualizing (1) language from a SFL perspective (Halliday 1996; Hasan 1996), (2) learning
from a critical sociocultural perspective of development (New London Group 1996),
(3) teachers’ work from a critical meaning-making perspective, and (4) teacher education and research as engaged scholarship anchored in an analysis of classroom
literacy practices (e.g., Gebhard et al. 2013). Importantly, the authors draw on a
critical perspective of learning and social change at all levels of education through
research projects conducted in collaboration with pre- and in-service teachers in
multilingual contexts using the tools of SFL. In doing so, they combine Halliday’s
(1996) contributions regarding language and literacy, Hasan’s (1996) concept of
reflective literacy, and Paulo Freire’s (2002) approach to developing a pedagogy that
enacts fundamentally different relationships among students, teachers, and society
through SFL’s teaching and learning cycle (Rose and Martin 2012). The result is a
volume that makes clear that discriminating, de-professionalizing, and alienating
institutional discourses circulating in schools are not impenetrable to change.
Rather, there is always room for students, teachers, and researchers to collaborate in
enacting counterdiscourses and creating new learning spaces where students and
teachers are able to engage in powerful textual practices in service of equity.
Department of Teacher Education and Curriculum Studies
University of Massachusetts
Amherst, MA, USA
gebhard@educ.umass.edu

Meg Gebhard
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Glossary of Key Terms

Action literacies A social semiotic process which enables students to engage with
discourses, rather than passively consume previously constructed knowledge.
Genre pedagogies which illuminate the linguistic structure and features of disciplinary knowledge can foster action literacy. (Schleppegrell and Moore, Chapter
“Linguistic Tools for Supporting Emergent Critical Language Awareness in the
Elementary School”, this volume)
Appraisal Martin and White’s (2005) Appraisal Framework enables a reader to
explicitly characterize and evaluate linguistic choices made by an author in a
text; this framework enables the positive or negative attitudes of an author to be
analyzed through a set of metalinguistic tools that evaluate their strength level.
These tools include attitude, graduation and engagement. (Humphrey, Chapter
“‘We Can Speak to the World’: Applying Meta-Linguistic Knowledge for
Specialized and Reflexive Literacies”, this volume)
Attitude Within the Appraisal framework, attitude deals with the linguistic construction of evaluation. (Humphrey, Chapter “‘We Can Speak to the World’:
Applying Meta-Linguistic Knowledge for Specialized and Reflexive Literacies”,
this volume)
Author attitude The linguistic construction of an evaluative stance toward the field
and reader of a text (Schleppegrell and Moore, Chapter “Linguistic Tools for
Supporting Emergent Critical Language Awareness in the Elementary School”,
this volume)
Compositional function Corresponds with the textual metafunction of language;
works to organize and synthesize different modes of a multimodal text; deals
with layout, placement, and relative salience of multimodal resources. (Shin,
Chapter “Multimodal Mediation and Argumentative Writing: A CaseStudy of
a Multilingual Learner’s Metalanguage Awareness Development”, this volume)
Context of Culture (COC) The cultural context plays an important role in shaping
the meanings of a text albeit the process is always a dialectical one (the contenAll terms and meanings in the glossary have been collected from different chapters and authors in
the volume. We hope they help in your reading of the various studies.
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tiousness of a recent U.S. political election influenced how it was portrayed in
the media)
Context of Situation (COS) The immediate context of a speech event (e.g., buying
fish at a farmer’s market versus a supermarket) which shapes how interactants
construe meaning and relate to each other.
Critical praxis A reflexive relationship between theory and practice which pushes
for educational practice to inform theory and vice versa. (Potts, Chapter “Critical
Praxis, Design and Reflection Literacy: A Lesson in Multimodality”, this volume)
Critical literacy Enables students to see the ideological force of language choices
and to critique such choices and to analyze and reconstruct social fields.
(Schleppegrell and Moore; Potts, Chapters “Linguistic Tools for Supporting
Emergent Critical Language Awareness in the Elementary School” and “Critical
Praxis, Design and Reflection Literacy: A Lesson in Multimodality”, this volume)
Critical Social Literacy (CSL) Pedagogies Pedagogical approaches which are
focally concerned with supporting culturally and linguistically marginalized students and guiding them toward control of the genres needed to participate fully
in academic and civic life. (Humphrey, Chapter “‘We Can Speak to the World’:
Applying Meta-Linguistic Knowledge for Specialized and Reflexive Literacies”,
this volume)
Design-based research A research methodology by which researchers iteratively
create and implement interventions in natural settings, such as the classroom,
to test the practical validity of a dominant theory. (Schleppegrell and Moore,
Chapter “Linguistic Tools for Supporting Emergent Critical Language Awareness
in the Elementary School”, this volume)
Disciplinary literacy The ability to engage in social, semiotic, and cognitive practices consistent with those of content experts
Discourse semantics According to Jim Martin and David Rose (2003) semantics
is about the organization of texts above the clause (at the discourse level): the
patterns of meaning manifest in a text (e.g. appraisal, ideation)
Emergent bilinguals Individuals who are still in the process of developing fluent
language skills in two languages. (Brisk Ossa and Para, Chapter “Mainstream
Classrooms as Engaging Spaces for Emergent Bilinguals: SFL Theory, Catalyst
for Change”, this volume)
Emergent critical language awareness Characterized by one’s ability to recognize text as an object that is open to analysis and scrutiny and that is composed
of language choices that the author has made based on his or her point of view.
(Schleppegrell and Moore, Chapter “Linguistic Tools for Supporting Emergent
Critical Language Awareness in the Elementary School”, this volume)
Expression In SFL the physiological sounding out of words or physically writing
them out are seen as part of the expression stratum (grammar and semantics
are the other strata in the language system and all are defined by context) (See
Harman, Chapter “Transforming Normative Discourses of Schooling: Critical
Systemic Functional Linguistics Praxis”, this volume)
Engagement Within the Appraisal framework, this system deals with the degree to
which other voices are incorporated or acknowledged within a text (Humphrey,
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Chapter “‘We Can Speak to the World’: Applying Meta-Linguistic Knowledge
for Specialized and Reflexive Literacies”, this volume)
Field The topic or subject matter of a given text or discourse. (Brisk and Ossa Para,
Chapter “Mainstream Classrooms as Engaging Spaces for Emergent Bilinguals:
SFL Theory, Catalyst for Change”, this volume; Shin, Chapter “Multimodal
Mediation and Argumentative Writing: A CaseStudy of a Multilingual Learner’s
Metalanguage Awareness Development”, this volume)
Genre Both a relatively stable configuration of linguistic resources and one that
shifts according to context and social purpose. For example, a recipe consists
of ingredients, constructed linguistically as quantified noun groups, and instructions, constructed through verbal phrases in the imperative mood, and serves the
social purpose of informing someone how to cook a dish. The genre moves and
language patterns of a recipe change according to register: if it is part of a comic
skit, for example.
Genre-based pedagogy Focuses on the discipline-specific ways that meanings
are constructed in texts and centers on genre as an entryway into understanding
content knowledge. (Brisk and Ossa Para, Chapter “Mainstream Classrooms as
Engaging Spaces for Emergent Bilinguals: SFL Theory, Catalyst for Change”,
this volume)
Graduation The system of graduation enables analysis of the ways that the
intensity of the meanings created within the other two systems are modulated
(Humphrey, Chapter “‘We Can Speak to the World’: Applying Meta-Linguistic
Knowledge for Specialized and Reflexive Literacies”, this volume)
Hybrid discourses practices Juxtapose forms of communication, interaction, and
material processes from different social and cultural worlds. (Brisk and Ossa
Parra, Chapter “Mainstream Classrooms as Engaging Spaces for Emergent
Bilinguals: SFL Theory, Catalyst for Change”, this volume)
Ideation The notion that language functions, at a clause-level, as creating and
maintaining theories of experience and logic; the ideational metafunction of language is to realize the field, or subject matter, of a text
Interactive function Corresponds with the interpersonal function in SFL; it refers
to the social relationships and evaluative meanings enacted in multimodal assemblages (Shin, Chapter “Multimodal Mediation and Argumentative Writing: A
CaseStudy of a Multilingual Learner’s Metalanguage Awareness Development”,
this volume)
Interpersonal meanings Meanings created in a text enact relationships between
the author and others. For example, addressing someone by their first name or
as sir can enact different levels of formality which correspond with different
social relationships. (Schleppegrell and Moore, Chapter “Linguistic Tools for
Supporting Emergent Critical Language Awareness in the Elementary School”,
this volume)
Lexico grammatical choices An SFL concept that emphasizes the interdependence between grammatical and lexical (vocabulary) choices in a clause and
overall text to convey meaning
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Literacy Defined broadly as knowledge of a social-semiotic activity through which
people participate in the world, and reproduce and/or transform knowledge
Medium A technology that offers modal communication resources. (Shin,
Chapter “Multimodal Mediation and Argumentative Writing: A Case Study of
a Multilingual Learner’s Metalanguage Awareness Development”, this volume)
Metalanguage A language for talking about language, consisting of linguistic terminology, like pronoun or appraisal, as well as language which relates linguistic
choices to context, like genre or register (Humphrey, Chapter “‘We Can Speak to
the World’: Applying Meta-Linguistic Knowledge for Specialized and Reflexive
Literacies”, this volume)
Mode The manner in which a text is conveyed, or aspects of communication (e.g.
oral, written, multimodal, monologic, dialogic, etc.) (Brisk and Ossa Parra,
Chapter “Mainstream Classrooms as Engaging Spaces for Emergent Bilinguals:
SFL Theory, Catalyst for Change”, this volume; Shin, Chapter “Multimodal
Mediation and Argumentative Writing: A Case Study of a Multilingual Learner’s
Metalanguage Awareness Development”, this volume)
Multimodality The disciplinary representation of knowledge co-articulated
through verbal, media and visual modes that elicits complex cognitive engagement from students
Personalized meaning potential The semiotic resources with which an individual makes meaning of their world (Potts, Chapter “Critical Praxis, Design and
Reflection Literacy: A Lesson in Multimodality”, this volume)
Phonological-expression level An SFL concept that focuses on the largest and
smallest units of sound that can be recognized
Praxis The intersection of, or recursive connection between, theory and practice
Reading to Learn A highly explicit pedagogical methodology developed by Rose
and Martin (2012) that integrates reading and writing across the curriculum in all
levels of school. Beginning at the macro level of a text, the approach promotes
building an initial understanding of broad social contexts before scaffolding students through the stages of genre analysis including micro linguistic analysis (at
the sentence level) and thematic analysis of texts
Reflection literacy A social semiotic process in which people are positioned to
actively participate in, reproduce and transforming the world around them.
Reflection literacy takes recognition and action literacies literacy a step further
by enabling students to consider the ideological weight of their own language
choices and empowering them to create and re-design knowledge according to
their own ideological orientation. (Schleppegrell and Moore, Chapter “Linguistic
Tools for Supporting Emergent Critical Language Awareness in the Elementary
School”, this volume; Potts, Chapter “Critical Praxis, Design and Reflection
Literacy: A Lesson in Multimodality”, this volume)
Register The variation of language according to societal context, realized through
linguistic choices to convey ideational, interpersonal, and textual meanings. In
SFL, register is seen as being realized through field, tenor, and mode, each of
which has its own entry in this glossary
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Recognition literacy A social semiotic process which gives students access to
codes, though it does not empower students to manipulate these codes; can be
fostered through phonics instruction and reading comprehension work and is a
precursor to action and reflection literacies (Schleppegrell and Moore, Chapter
“Linguistic Tools for Supporting Emergent Critical Language Awareness in the
Elementary School”, this volume)
Representational function Corresponds with the ideational metafunction of language; the representational function of visual resources is to construct ideas
(Shin, Chapter “Multimodal Mediation and Argumentative Writing: A Case
Study of a Multilingual Learner’s Metalanguage Awareness Development”, this
volume)
Semiotics The study of signs and symbols for meaning-making, including but not
limited to linguistic symbols
Systemic functional linguistics Developed M.A.K. Halliday (1976), regards language as a semiotic system whose primary function is social and which also
performs three general metafunctions: the construal of experience (its ideational
metafunction), the enactment of social relationships (its interpersonal metafunction), and self-organization (its textual function)
Systemic Functional Multimodal Discourse Analysis Concerned with the systematic organization of semiotic resources (e.g. visual, sound, embodied) as
tools for creating meaning in society
Teaching-to-Learning Cycle (TLC) Developed by Martin and Rose (2005), a
recursive pedagogical cycle consisting of three phases: deconstruction, joint construction and independent writing. The first phase involves developing learner’s
understanding of new subject matter (the Field) and the context of a particular
genre or register, along with engaging learners in analysis of linguistic choices
in mentor texts. The second phase calls for the co-creation of texts with active
participation among peers as well as with the teacher. In the third phase, students
independently construct texts for specific academic genres. (Brisk and Ossa Para,
Chapter “Mainstream Classrooms as Engaging Spaces for Emergent Bilinguals:
SFL Theory, Catalyst for Change”, this volume; Humphrey, Chapter “‘We Can
Speak to the World’: Applying Meta-Linguistic Knowledge for Specialized and
Reflexive Literacies”, this volume)
Tenor The interpersonal relationship between the writer and reader of a text.
(Brisk and Ossa Parra Chapter “Mainstream Classrooms as Engaging Spaces
for Emergent Bilinguals: SFL Theory, Catalyst for Change”, this volume; Shin,
Chapter “Multimodal Mediation and Argumentative Writing: A Case Study of
a Multilingual Learner’s Metalanguage Awareness Development”, this volume)
Texture How a given text is structured as communication (e.g. cohesion through
Theme and Rheme patterns, rhetorical structure, etc.)
Translanguaging The linguistic process described by Garcia (2009) in which
multilinguals are viewed as drawing from a single semiotic system or set of
resources, rather than switching back and forth between distinct and separate
languages and in which language is seen as fluid rather than bonded entity.
(Brisk and Ossa Parra, Chapter “Mainstream Classrooms as Engaging Spaces
for Emergent Bilinguals: SFL Theory, Catalyst for Change”, this volume)

