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Preface

As professionals, who have developed our academic skills within a Western educational tradition, but who have lived and worked in Asian cultures, we have had the
experience of being mentored at various times in our careers. Much of our experience in being mentored has been informal, through degree supervision experiences,
or through working with more senior colleagues. Sometimes, it has occurred within
groups of peers, or in more organized training programs, laboratory work groups,
through formal workplace support or from journal editors. For the authors, working
with mentors – some of whom may not have seen themselves in this role – and subsequently being mentors ourselves has had a major positive impact on our careers.
But, beyond this anecdotal evidence, what do we really know about mentoring/peer
mentoring as a process and its impact on our professional development as educators
and that of others?
This research monograph examines this question and its related issues from the
perspective of English language teachers. In most educational institutes and schools
today, teachers in general and language teachers in particular are expected to maintain and continuously upgrade their professional standards. For this to occur, they
need to be provided with conditions and opportunities that allow them to reflect on
and develop their teaching. Mentoring provides a possible avenue for this to occur
both in teacher education and teacher professional development. This need for
effective mentoring for preservice and in-service teachers has been an emerging
theme in language teaching circles in recent years. However, the field of mentoring
for language teachers is relatively unexplored in both of these language teacher
education contexts, and the literature on mentoring language teachers is limited
when compared with that of other teacher development issues such as teaching
English to speakers of other languages (TESOL) methodology.
This volume provides a research-based, practice-oriented introduction and guide
for teachers, teacher educators, and coordinators who wish to understand and implement a mentoring approach to preservice and in-service teacher development programs. The book focuses on the two main themes: (1) mentoring and (2) peer
mentoring in English as a foreign language (EFL) teacher education with specific
research findings related to each theme.
vii
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This volume, which is framed by the disciplines of ESL/EFL and teacher training, draws on the broader literature to provide insights into issues related to mentoring/peer mentoring, which has been under-researched in ESL/EFL teacher education
in general and in Asia in particular. This book provides teacher educators, practitioners, researchers, and policy makers with informed, empirically_based, yet practical information about the implementation of mentoring models that can be used for
developing beneficial language teaching outcomes in Asian-specific contexts.
Although this volume reflects our findings from a series of related research studies conducted in the Vietnamese context, it is designed to allow readers to consider
how they might apply a mentoring approach in their own situations. As the following chapter summaries indicate, the volume covers a wide range of topics related to
mentoring and peer mentoring for language teachers both at preservice and inservice levels.
Chapter 1 provides a brief overview of the current situation of English as a foreign language teaching in Vietnam and stresses the need for reforms in in-service
and preservice teacher education. It argues that many of the issues found in language education in Vietnam are also common to other Asian contexts.
Chapter 2 provides an overview of teacher learning theories which underpin the
concept of mentoring and peer mentoring and frameworks of mentoring and peer
mentoring. It highlights the use of the mentoring/peer approach in teacher education. This chapter then describes different forms of mentoring, formal and informal
with their main features, and provides an example of teacher reflective feedback.
Chapter 3 critically reviews the use of mentoring for preservice teachers during
the preservice practicum. Then, it examines an example which reports findings from
a study which investigated the situation of mentoring preservice language teachers
during the practicum in Vietnam.
Chapter 4 describes the major components in the design for a formal mentoring
program and covers such topics as training mentors, attributes of mentors, and
mentor-mentee matching. For each section, there is a more general theoretical discussion, and then a specific research-related example from an Asian context is provided, e.g., research is discussed which explores what personal attributes preservice
teachers expect from their mentors.
Chapter 5 introduces the use of an integrated mode of mentoring (group mentoring) for preservice teachers during the practicum as an approach to facilitating
teacher reflection. The chapter reports findings from a qualitative study which
explored how this model of mentoring fostered preservice teachers’ reflection. It
describes in detail the implementation of this model and its effectiveness in developing preservice teachers’ reflective skills using data from interviews and recordings of mentoring conversations.
Chapter 6 provides a comprehensive research example that investigates how a
peer-mentoring model has influenced preservice EFL teachers’ professional practice. A mixed method design that included both qualitative and quasi-experimental
techniques was used to investigate the impact of a formal peer-mentoring intervention program on participants’ professional practice during the practicum. The study
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sheds light on the use of peer mentoring as a model for developing beginning teachers’ professional practice and its effectiveness in a specific Asian context.
Chapter 7 reports on a comprehensive research study whose aims were to investigate how a peer-mentoring model might influence preservice EFL teachers’ perceptions of the amount of support they receive from their peers. The study sheds
light on the use of peer mentoring as a model for supporting beginning teachers and
its effectiveness in a specific Asian context.
Chapter 8 reports a case study which explores the experience of groups of
Vietnamese EFL teachers toward their participation in a formal peer-mentoring
model over one semester. Through observations and interviews, this study offers
insights into the participants’ experiences as well as the application of formal peer
mentoring as a model of EFL teacher professional development. This study offers
insights into the participants’ experiences with this model in Vietnam as well as how
this model could be appropriately used as a model of teacher professional development in a particular Asian context.
Chapter 9 examines the issues of implementation of peer mentoring for preservice and in-service teachers.
Chapter 10 summarizes the main argument of the book and makes suggestions
about future practice.
Throughout the book, there is an emphasis on:
• A developmental approach to assist and support preservice and in-service language teachers to advance their professional practice
• A focus on findings from research studies in Vietnamese settings and implications for the wider implementation in other contexts
• Implications for practice
I believe this volume provides an important addition to the literature on mentoring for EFL language teachers and to our understanding of the implementation of
mentoring in a specific context in Asia. The volume offers a stimulating and thorough examination of mentoring and peer mentoring, integrating theory and practice
throughout. The volume should be of interest to language teacher educators, teachers, and policy makers. The findings from these studies, which are discussed in the
light of previous research and in the context of teacher learning theories, are a useful
source of information for a variety of educational groups interested in finding ways
to improve the quality of teacher education programs and for carrying out teacher
development activities in their own settings.
Kensington, NSW, Australia
April 2016

Hoa Thi Mai Nguyen

Acknowledgments

This book could not have been completed without the help, encouragement, and
support of a number of people all of whom deserve my sincerest gratitude and
appreciation.
My first and special thanks are to the Late Professor Richard (Dick) B. Baldauf
Jr. at the School of Education, The University of Queensland (UQ), Australia, who
was my supervisor since the beginning of my PhD journey and my mentor since I
started my academic life in Australia. Dick encouraged me to publish my studies in
a book when I finished my PhD as he saw the passions in my research interest and
benefits of this book to the teachers, policy makers, and teacher educators in teacher
education in general and language teacher education in particular. Dick and I initially proposed the book. His constant encouragement and his critical comments
were crucial factors in the writing process. He taught me a great deal in how to
make an argument for a book. His influence made me a better writer and scholar. It
was a memorable time in both our lives. Unfortunately, in 2014 when I was intensively working on the book, Dick left us for another world. It took me a while to
believe this bitter fact. I decided to memorialize his life in this book in order to keep
him in my heart as a great mentor and scholar. I also would like to thank Pam,
Christina and little Sophie for always considering me as a family member. It means
so much to me.
Special thanks go to Dr Obaid Hamid, Dr Nga Ngo, Dr Tony Loughland, Dr
Jayne Keogh, Dr Lynn Sheridan, Associate Professor Andy Gao, and Professor
Chris Davison for their critical comments on the earlier version of the book. I greatly
appreciate their generosity with their time and effort in giving feedback on a number
of chapters in the book.
My deep gratitude and appreciation also go to my husband, Dr Nam Nguyen, and
my lovely daughters, Mira and Maya. Their love, support, and constant encouragement gave me a great deal of strength and determination that helped me during the

xi

xii

Acknowledgments

time of writing this book. I owe a special debt of gratitude to my husband for being
there for me whenever I needed him. His trust in my ability to complete everything
I do will always be valued and treasured.
Arts & Social Sciences
The University of New South Wales
Kensington, NSW, Australia

Hoa Thi Mai Nguyen

Contents

1

The EFL Context in Vietnam and East Asia.........................................
1.1
English Language Teaching in Vietnam ........................................
1.1.1 Historical Background.......................................................
1.1.2 The Quality of ELT ...........................................................
1.1.3 In-service EFL Teacher Professional Development ..........
1.1.4 Pre-service EFL Teacher Education in Vietnam................
1.2
EFL/ESL in Asian Contexts...........................................................
1.2.1 Issues in In-service EFL Teacher Education .....................
1.2.2 Issues in Pre-service Teacher Education ...........................
1.3
The Use of Mentoring ....................................................................
1.4
Summary ........................................................................................
References .................................................................................................

1
1
1
4
8
10
13
15
16
18
20
20

2

Theories of Mentoring ............................................................................
2.1
Underlying Theories of Peer Mentoring/Mentoring
in Teacher Education .....................................................................
2.1.1 Social Constructivism........................................................
2.1.2 Collaborative Reflection ....................................................
2.2
Mentoring: A Theoretical Framework ...........................................
2.3
Peer Mentoring: A Theoretical Framework ...................................
2.3.1 Career-Related Functions ..................................................
2.3.2 Psychosocial Functions .....................................................
2.4
Summary and Conclusions ............................................................
References .................................................................................................

29
29
30
31
33
36
36
39
42
42

TESOL Practicum Mentoring for Pre-service Teachers:
The Vision Versus the Reality.................................................................
3.1
Introduction....................................................................................
3.2
Practicum in Pre-service Language Teacher Education ................
3.2.1 Pre-service Teacher Education ..........................................
3.2.2 Role of the Practicum ........................................................

47
47
47
47
49

3

xiii

xiv

Contents

3.3

Mentoring in Pre-service Teacher Education.................................
3.3.1 Mentoring ..........................................................................
3.3.2 Limitations of School-Based Mentoring ...........................
3.4
Examining an EFL Pre-service Mentoring Context ......................
3.4.1 Findings from the Pre-practicum Interviews .....................
3.4.2 Findings from Post-practicum Interviews .........................
3.5
Discussion ......................................................................................
3.6
Implications and Conclusions ........................................................
Endnote .....................................................................................................
References .................................................................................................

51
51
52
54
55
57
62
64
65
66

4

The Design of Mentoring Programs ......................................................
4.1
Introduction....................................................................................
4.2
Informal Versus Formal Mentoring ...............................................
4.3
Formal Mentoring ..........................................................................
4.3.1 Mentoring Attributes .........................................................
4.3.2 Matching in the Formal Mentoring System ......................
4.3.3 Mentor Training and/or Orientation ..................................
4.4
Conclusion .....................................................................................
References .................................................................................................

71
71
71
73
73
74
76
79
79

5

Group Mentoring: Facilitating Teacher Reflection .............................
5.1
Introduction....................................................................................
5.2
Teacher Reflection .........................................................................
5.3
Group Mentoring ...........................................................................
5.4
The Study .......................................................................................
5.4.1 Research Approach ............................................................
5.4.2 Research Participants ........................................................
5.4.3 Research Implementation ..................................................
5.4.4 Methods of Data Collection ..............................................
5.5
The Theoretical Framework for Reflection....................................
5.6
Findings .........................................................................................
5.6.1 Level of Reflection ............................................................
5.6.2 Patterns of Reflections .......................................................
5.6.3 Factors Fostering Reflection ..............................................
5.7
Discussion ......................................................................................
5.8
Conclusion .....................................................................................
References .................................................................................................

83
83
83
84
87
87
87
88
89
89
90
90
92
93
96
99
99

6

Peer Mentoring for Pre-service Teachers: Developing
Professional Practice ...............................................................................
6.1
Introduction....................................................................................
6.2
Peer Mentoring for Pre-service Language Teachers ......................
6.3
Peer Mentoring as a Strategy for Developing Professional
Practice ..........................................................................................
6.3.1 Professional Practice .........................................................
6.3.2 Peer Impact on Developing Teachers’
Professional Practice .........................................................

103
103
103
104
104
106

Contents

xv

6.4

109
109
109
110
111
113
114

Research Methodology ..................................................................
6.4.1 Research Question .............................................................
6.4.2 Design................................................................................
6.4.3 Research Participants ........................................................
6.4.4 Intervention .......................................................................
6.4.5 Data Analysis.....................................................................
6.5
Findings .........................................................................................
6.5.1 Comparing Groups on Professional
Practice over Time .............................................................
6.5.2 Overall Professional Practice ............................................
6.5.3 Violations of Assumptions.................................................
6.5.4 Professional Practice Comparison Summary ....................
6.6
A Comparison of Perceived Changes in Professional
Practice Across Groups ..................................................................
6.7
Discussion and Conclusion ............................................................
6.7.1 Domain 1: Planning and Preparation.................................
6.7.2 Domain 2: The Classroom Environment ...........................
6.7.3 Domain 3: Instruction........................................................
6.7.4 Domain 4: Professional Responsibilities...........................
6.8
Conclusion .....................................................................................
References .................................................................................................
7

8

Peer Mentoring: A Source of Support for Pre-service
EFL Teachers ...........................................................................................
7.1
Introduction....................................................................................
7.2
The Study .......................................................................................
7.3
Findings from the Experimental Group .........................................
7.3.1 Psychosocial Support ........................................................
7.3.2 Career-Related Support .....................................................
7.4
Control Group Findings .................................................................
7.4.1 Psychosocial Support ........................................................
7.4.2 Career-Related Support .....................................................
7.5
Discussion ......................................................................................
7.6
Conclusion and Implications .........................................................
References .................................................................................................
Peer Mentoring with Beginning EFL Teachers ....................................
8.1
Introduction....................................................................................
8.2
Beginning EFL Teachers................................................................
8.3
Theoretical Background.................................................................
8.4
The Study .......................................................................................
8.4.1 Research Design ................................................................
8.4.2 Research Context ...............................................................
8.4.3 Setting and Implementation of the Peer
Mentoring Program ...........................................................
8.4.4 Data Collection and Analysis ............................................

114
126
129
130
131
134
134
135
136
137
138
139
143
143
143
145
145
152
160
161
164
170
172
173
175
175
176
178
179
179
179
180
181

xvi

Contents

8.5

9

10

Results and Discussion ..................................................................
8.5.1 Engagement Between Beginning Teachers
and Their Peer Mentors .....................................................
8.5.2 Mentoring Programs Increased the Participants’
Self-Reflection on Their Teaching Practice .......................
8.5.3 Psychological Support .......................................................
8.5.4 Tensions .............................................................................
8.6
Conclusion .....................................................................................
References .................................................................................................

182

184
187
189
190
192

Issues of Implementation of Peer Mentoring
for Pre-service/Inservice Teachers .........................................................
9.1
Peer Mentoring Attributes..............................................................
9.2
Peer Mentoring Matching ..............................................................
9.3
Peer Mentoring Training ................................................................
9.4
Peer Mentoring Problems ..............................................................
9.5
Conclusion .....................................................................................
References .................................................................................................

197
197
201
202
206
207
207

Whether Mentoring in Teacher Education: Final Thoughts ..............
10.1 Introduction....................................................................................
10.2 Models of Mentoring .....................................................................
10.3 Conditions for Effective Mentoring ...............................................
10.4 Move Forward ................................................................................
References .................................................................................................

209
209
210
211
212
214

182

