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For e wor d
Marianne Bloch

As a series coeditor and as a person who continues to worry about
contexts and discourses that frame and construct early education and
child care policy, pedagogy, and practices, I am delighted to have been
asked to write the foreword for this important new edited volume by
Dory Lightfoot-Rueda and Ruth Peach. Here and in the volume, the
contributors focus on the overreliance on language/discourse and
implied “truths” that argue for early childhood education based on:
●

●

●

●

●

the evidence of scientific and quantitative analyses that is taken
to show what is best practice for young children, as well as what
is considered or constructed as high quality programs;
a focus on probability, statistics, and statistical reasoning about
risks and the “benefit to cost ratio” (or cost/benefit analysis) of
good or poor early education for children, as well as societies;
the “market” value of early education to families, cities, states,
and nations; a narrow focus on skills, concepts, and education
for jobs/careers that are thought to be measurable and important for national/international competition and development
(e.g., a literate nation; a mathematically competitive nation);
the importance of putting money into early education rather
than prisons (what is often called the “preschool or school to
prison pipeline”);
the crucial and long-term need to question discourses and the
knowledge/power relations that continue to reinforce assimilationist and colonialist policies; for example, “Catching children early to get them ready for school” or to be good national
citizens (e.g., good Americans, as I suggested in earlier writing,
Bloch, 1987, 2006) ignores preschool/school and societal needs
to recognize the child and family as rich with knowledge, not
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●

●

“lacking,” “deficient,” or “at risk for failure by age 3 or 4 without a certain type of “quality” and homogenized or standardized
preschooling (Dahlberg, Moss, & Pence, 2007; Fuller, 2007);
the need to recognize that diverse values for learning exist and
there are a multiplicity of ways to demonstrate knowledge,
behavior, and learning; and
last but not least, the discourses of inclusion, exclusion, and normality/abnormality or at risk (e.g., the nation at risk); in this set
of discourses, we see the construction of a normal childhood, the
normally developing child, a normal family, as well as the normally developing nation (read this as a contrast to the construction of abnormal childhood, abnormally developing children,
abnormal or bad families (or communities), and less (normally)
developed nations (or more primitive nations and people).

In previous work in which both the editors and some of the book’s
contributors have written (e.g., Bloch, Kennedy, Lightfoot, &
Weyenberg, 2006), we drew on post-structural theories of Foucault
and Deleuze and Guattari (e.g., Deleuze & Guattari, 1987; Foucault,
1980, 1991) to discuss the concepts of knowledge/power relations,
governmentality, populational statistics, and statistical reasoning that
are highlighted in the excellent introductory chapter by LightfootRueda and Peach in this volume. We also focused on Deleuze and
Guattari’s notion of the rhizome and Deleuze’s notion of societies
of control (Deleuze, 1992) as a way to acknowledge the complexity,
uncertainty, and unpredictability of forms of control, and the possibilities for flight, escape, and new ways to open spaces for both
action and (critical) thinking. This volume provides both intellectual
critique of what we have come to take as natural and good, and provides some avenues for opening spaces for alternative reasoning and
different policies/policing and actions.
The focus of this book is on one discourse—human capital—which
is nested in a grid of discourses that have developed over centuries but
have emerged in very limiting and narrow ways in the twentieth and
twenty-first century. During this period the combined construction
of young children and normal/abnormal childhoods and families
were constructed in new ways (see Danziger, 1990; Foucault, 1977;
Rose, 1989) and governed through new disciplinary technologies. In
Donzelot’s (1979) volume Policing the Family, he suggests that policing was equivalent in the late nineteenth and twentieth centuries to
policies by the government that drew on new concepts or governing
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technologies to group and divide children and families as well as to try
new strategies to encapsulate them and intervene in their bodies and
life through social policing/policy. In this sense, policing and policy
are both seen as potentially positive, another unexamined truth, as
they are justified as necessary for the well-being of the entire population (Foucault, 1991). Drawing on Foucault’s notion of disciplinary
societies and Deleuze’s notion of societies of control, I can then draw
in the development of prisons and schools as disciplinary devices, and
the assemblage (Deleuze & Guattari, 1987) of myriad events (economic, political, philosophical, cultural, social, mathematical, global,
and local) that hold our reasoning and action in place (e.g., the normal young child and his/her family, early childhood, and the economic values of high quality preschools to human capital formation
at national and global levels) while also allowing for movement, new
ways to think and act.
I applaud the editors and contributors for tackling one of the most
prevalent discourses that is used to argue for “high-quality preschool”
especially for low-income children, or “other children.” It has a stranglehold on arguments and policy directions in the late twentieth and
early twenty-first century. Nonetheless, as contributors argue, human
capital theory is part of a larger complex network of discourses that
come together to form our everyday reason and conduct (including
policy) about early childhood, normal families, good teachers, and
high-quality programs for young children.
As one example, we could take the concept of the good, young
child who develops into a “good citizen” for the nation or globe
(Bloch, 2006). We know that while this way of reasoning is currently
important, it was also important in many philosophers’ and pedagogical experts’ ideas on education for young children (e.g., Plato,
Rousseau, Froebel, McMillan, Hill, Dewey, Piaget, and Vygotsky).
However, here we see imaginaries of the “problem-solving child as
future good citizen” and the child who should only learn basic skills.
By looking at others’ visions of a good citizen, we can detect gendered discourses of wealthier males as autonomous and self-reliant
(creative play is good) while females and other males might be seen as
needing to learn obedience, dependence, conforming, or how to be
a quiet, young child. Our early education visions and values embed
classed, gendered, colonial, ageist, and inability discourses that fabricate a truth about normal or abnormal young childhood within and
across nations. The chapters in this book, written by authors from a
variety of perspectives and nations, help us to see the texts, truths,
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and power/knowledge relations. These hold in place present-day reasoning and hold back needed resistance, interrogation, or different
ways of thinking and acting.
This book is the first to my knowledge to focus on the prevalence of human capital theory and early childhood education, across
and within nations. While it is not a new thing to argue about the
economic value of children, their education, and child rearing for
the growth of a society, it is so pervasive today that other ways to
value diverse children’s experiences, knowledge, and ideas as well as
family/community needs in the face of growing national and international inequalities have largely been submerged. Teachers’ and
families’ questioning of the value of standardized, skills-based curriculum filled with testing is startling and crucial. As one very recent
example, President Obama convoked White House Conference on
Early Childhood very recently (White House Conference on Early
Childhood, December 10, 2014) in which the majority of arguments
centered on economic competitiveness as the primary rationale for
funding more high-quality early childhood programs. While I listened to a webinar (ibid.), one person talked about other ways to
value children. This participant questioned early education and child
care as a business model—aimed at economic competitiveness—and
wondered why the largely female working force was so underpaid or
why parents could not afford to send their children to preschool or
full-day child care. What or whose business model are these material
realities serving?
What type of experiences should we value in a program for young
children (aside from skills and drills)? What characteristics, cognitive,
social, physical, and ethical (fairness, justice, care for the “other”)
should be included in a curriculum for younger and older children?
Are our dreams and visions for some children, parents (mothers/
fathers), families, and communities different from those for Other
families, Other communities, Other nations or regions? Should a
half-( or full-)day program be subsidized as a right for all families as
part of democratic and equitable education or should early education
be focused on assimilation to a “standard” and getting rid of the risk
in imagining a “preschool to prison” pipeline? A more serious study
of these questions and of our reliance at this time on human capital
theory and the discourses of the market is so very important.
I am so pleased that these editors and contributors have started this
long-overdue critique and conversation. I am hopeful that many people will remember this book as a powerful critique and questioning
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of current practices and as an enormously powerful intellectual contribution to discussions.
References
Bloch, M. N. (1987). Critical perspectives on the aims and effects of early
education: Becoming scientific and professional. In T. S. Popkewitz (Ed.),
The Formation of School Subjects. (pp. 25–62). London: Falmer Press.
Bloch, M. N. (2006). Educational theories and pedagogies as technologies
of power/knowledge: Educating the young child as a citizen of an imagined nation and world. In M. N. Bloch, D. Kennedy, D. Lightfoot, & D.
Weyenberg (Eds.), The child in the world/the world in the child: Education
ad the configuration of a universal, modern, and globalized childhood (pp.
21–42). New York: Palgrave Press.
Bloch, M. N., Kennedy, D., Lightfoot, D., & Weyenberg, D. (Eds.). (2006).
The child in the world/the world in the child: Education ad the configuration of a universal, modern, and globalized childhood. New York: Palgrave
Press.
Dahlberg, G., Moss, P., & Pence, A. (1999, 2007 2nd ed.). Beyond quality
in early childhood education and care: Postmodern perspectives. Abington,
UK: Routledge Press.
Danziger, K. (1990). Constructing the subject: Historical origins of psychological
research. Cambridge, UK: Cambridge University Press.
Deleuze, G. (1992, October). Postscript on the Societies of Control, 59,
3–7.
Deleuze, G., & Guattari, F. (1987). A thousand plateaus. Minneapolis, MN:
University of Minnesota Press.
Donzelot, J. (1979). The policing of families. New York: Pantheon Press.
Foucault, M. (1977). Discipline and punish: The birth of the prison. New
York: Vintage Books.
Foucault, M. (1980). Power/Knowledge: Selected interviews and other writings 1972–1977. C. Gordon (Ed.). New York: Pantheon Press.
Foucault, M. (1991). Governmentality. In G. Burchell, C. Gordon, & P.
Miller (Eds.), The Foucault effect: Studies in governmentality (pp. 87–104).
Chicago, IL: University of Chicago Press.
Fuller, B. (2007). Standardized childhood: The political ad cultural struggle
over early childhood. Palo Alto, CA: Stanford University Press.
Rose, N. (1989). Governing the soul. London: Free Association Books.
White House Conference on Early Education, December 10, 2014. https://
www.whitehouse.gov/blog/2014/12/10/invest-us-president-obamaconvenes-white-house-summit-early-education

