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Abstract
Social media usage is indispensable for college students, but the connection between 
social media and learning has received little scientific investigation. By examining 
pre-service teachers’ attention to science, technology, engineering, and mathematics 
(STEM) teaching content and presentation in social media apps through WeChat, 
DingTalk, and TikTok, this study aimed to provide suggestions on using social 
media apps to promote pre-service teachers’ skill learning and teaching development 
and to understand the relationship between social media and learning. 383 valid sur-
veys were distributed and gathered. The findings indicate that: 1) Social media apps 
have both beneficial and detrimental effects on education. 2) The degree of agree-
ment differs on “Social media app is an excellent teaching tool” and “social media 
app has significant promise in boosting educational development”. The highest and 
lowest levels of agreement degrees were obtained for DingTalk and TikTok. The 
level of identification also affects how much pre-service teachers may pay attention 
to educational research and how frequently they study new materials in the future. 
3) The degree to which pre-service teachers’ academic performance in professional 
learning is affected by their use of social media varies. These findings have impli-
cations for pre-service teachers. This study suggests that it is necessary to further 
investigate the teaching aid function of social media apps and how pre-service teach-
ers can better utilize them to develop professional skills.
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1  Introduction

The rapid development of Web 2.0 technologies has improved people’s life quality 
and work efficiency. Kaplan and Haenlein define social media as "An application 
that allows users to develop and exchange information based on Web 2.0 technol-
ogy" (Kaplan & Haenlein, 2010). WeChat, one of the most popular social media 
platforms, is a representative product of the web 2.0 era, and it has the basic func-
tion of “sharing and participation”, i.e., the most important feature of Web 2.0 (Ding 
et al., 2009). WeChat has become a part of people’s daily life in China and is now 
widely known and used. According to the most recent Tencent Q1 2022 earnings 
report, WeChat has amassed 1.29 billion monthly active users. WeChat users can 
chat with each other, share their lives, play games, and connect to various Internet 
gadgets. This allows for everything from light amusement to informative interac-
tions (Xu et al., 2015).

With the development of Internet technology, Web 2.0 technology is also mov-
ing towards the Web 3.0 era characterized by networking and individuation. Social 
media has not only a social impact but also academic value, which greatly affects 
students’ academic performance (Tian & Wang, 2010). For instance, WeChat ena-
bles users to host academic seminars, share cutting-edge research and thoughts, and 
learn numerous academic subjects attributed to the recently developed video chan-
nel feature. WeChat is not the only social media platform that Chinese university 
students frequently use for their academics; these platforms also include DingTalk 
and TikTok, which present both potential and difficulties for the higher education 
sector. The Web 3.0 era gave birth to apps like DingTalk, TikTok, and WeChat’s 
new video channel function. Smartphones, social networks, Web 2.0, cloud comput-
ing, and evolving business models are all important parts of Web 3.0, which com-
bine modern new technology (Newman et al., 2016).

Because of its powerful capabilities, DingTalk has become the main platform 
for live teaching, video conferencing, and team collaboration after the breakout of 
COVID-19 in 2020 (Xiao et al., 2020). Meanwhile, science, technology, engineer-
ing, and mathematics (STEM) education is acknowledged as a future route for the 
most recent educational advancements related to the future growth and profitabil-
ity of a nation. STEM education integrates multiple disciplines, including learning 
methods and knowledge content, to develop students’ literacy and enhance their 
capabilities to solve real problems. Therefore, it is expected that social media is 
connected with learning, especially STEM learning, and it can be used to promote 
awareness and understanding of STEM education among pupils (Zhou et al., 2022).

The two areas of previous research are the educational use of social media 
and the impact of social media use on academic achievement. First, social 
media is more and more used as a powerful educational tool. Social media, for 
instance, is a useful instrument for two-way communication between students 
and teachers, which facilitates interactions between the two groups of people 
in teaching and learning (Al-Rahmi et al., 2015). However, barriers exist in the 
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real world, and its instructional use is not very common. Second, there is disa-
greement over the connection between social media use and academic achieve-
ment. According to some academics, social media use negatively affects aca-
demic achievement (Feng et al., 2019; Wohn & LaRose, 2014). Others experts 
(Al-Yafi et al., 2018; Pasek & Hargittai, 2009), who do not support this view, 
point out that social media use has no impact on academic achievement. Mean-
while, other scholars believe that social media has a positive impact on aca-
demic performance (Kolek & Saunders, 2008; Tayseer et al., 2014). Most of the 
aforementioned studies take Facebook rather than other social media platforms 
like WeChat and DingTalk as the study object. However, the social media plat-
forms investigated in this research differ from Facebook in terms of cultural 
context and usage patterns, making it impossible to directly extrapolate from 
Facebook studies to explain the connection between social media platforms and 
learning. Meanwhile, the subjects of the above research are usually primary 
and secondary school students or college students. However, few studies have 
investigated the relationship between social media and professional learning 
from the perspective of pre-service teachers. As pre-service teachers who have 
not formally entered the field of education and teaching but have mastered cer-
tain professional knowledge, skills, and concepts, they should reasonably apply 
social media to develop themselves in the professional training process. Previ-
ous studies have investigated pre-service teachers’ perceptions of the impor-
tance and assistance of digital technology to their learning and teaching, as well 
as their perceived competence and interest level in digital technology (Polly 
et al., 2022). However, they have not focused on specific social media apps or 
the relationship between social media use and the development of STEM pro-
fessional literacy of pre-service teachers. To take a more expert look at the rela-
tionship between social media and learning from the perspective of pre-service 
instructors, the respondents of this study were limited to pre-service teachers.

This study adopted a questionnaire survey to investigate pre-service teachers’ per-
ceptions and attitudes toward social media apps like WeChat, DingTalk, and TikTok, 
and investigated how social media use affects pre-service teachers’ academic perfor-
mance in professional learning. Also, pre-service teachers’ perceptions and attitudes 
toward social media and their attention to STEM teaching content and presentation 
in social media apps were examined through data statistics with SPSS26.0. Finally, 
the data results were discussed, and a conclusion was drawn. This study focuses on 
social media and its pedagogical features, which have significant practical ramifica-
tions for social media-assisted instruction and pre-service teachers’ acquisition of 
teaching techniques. In addition, this study pays special attention to the auxiliary 
role of WeChat and TikTok video channel functions for pre-service teachers’ STEM 
learning, thus providing certain data support for global research on the relationship 
between social media and education and teaching. The rest of this paper is organ-
ized as follows: Section 2 theoretically reviews the use of social media in teaching 
and learning and defines social media and STEM education. The research topics and 
research techniques are discussed in Section 3. The research findings are presented 
in Section 4. Section 5 analyzes the research results and their consequences. Finally, 
Section 6 concludes this paper.
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2 � Literature review

2.1 � Social media: WeChat, DingTalk, and Tiktok

Social media is now an integral aspect of everyone’s lives in the Web 2.0 era. 
Web 2.0 places more emphasis on user engagement and information sharing than 
Web 1.0. Social media has three unique characteristics (Güler, 2015). First, social 
media is built on the Internet, which has a potent capacity for connection and pri-
oritizes human ties over business-related interactions. Second, users are not sim-
ply content consumers; they are also content producers and distributors. Thirdly, 
social media relies on robust big data technical infrastructure that enables pre-
cise analysis and content syndication. Therefore, social media is revolutionary 
for teaching and learning because of its open, communicative, and social nature 
(Manca & Ranieri, 2016). At present, there are many types of social media, and 
they are more interactive than unidirectional sharing platforms such as Twitter, 
Weibo, and TikTok (Zeng & Song, 2018). WeChat and DingTalk are more private 
(Zhao et al., 2008), and they are made to facilitate information sharing and dis-
semination among users’ "friends."

Different social media platforms have their distinctive qualities. One of the 
most widely used social media platforms in China is WeChat, which was intro-
duced by Tencent in January 2011 for smartphones, tablets, and PCs (Xu et al., 
2015). WeChat enables the exchange of voice, text, pictures, videos, and mes-
sages through mobile devices. Meanwhile, information on WeChat is only shared 
among ordinary friends and is not open to the public (Wang et  al., 2016), thus 
protecting the privacy of users. However, if you want to provide scholarly stuff 
that is open to the public and not just your friends, you can apply for a WeChat 
public number and put content on the public number. WeChat can assist aca-
demics in fast disseminating their study findings as the primary purpose of a 
social media tool. Social media is increasingly popular in academic communica-
tion (Kim & Abbas, 2010; Linh, 2008; Shih, 2011),Social media tools are used 
to their full potential to expand the digital resources and services of some uni-
versity libraries (Harinarayana & Raju, 2010; Liu, 2008). For instance, college 
students can directly check the collection and borrowing status of their school 
library on WeChat, which becomes increasingly important in fostering informa-
tion exchange.

TikTok and DingTalk are both products of the Web 3.0 era. Developed by Ali-
baba Group, DingTalk is a free multi-end platform for communication and col-
laboration, especially for Chinese businesses. It has capabilities for online busi-
ness, communication, organizing, and education. The platform has both an office 
and a teaching role, and it is primarily used in businesses. The teaching interac-
tion, management, and resource functions of the DingTalk social media platform 
are the key divisions of the teaching function. Teaching interaction refers to the 
ability of teachers and students to interact and communicate through the inter-
active features provided by the platform, which helps to improve the efficiency 
of teaching operations. Course management and statistics make up DingTalk’s 
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teaching management division. Besides, course management is a set of actions 
that teaching supervisors take to monitor, summarize, and analyze how students 
are learning in online courses, and to intervene and provide feedback when issues 
are discovered. Most attendance data are included in data statistics. Addition-
ally, learning materials, insights, shared files, and other items can be recorded 
using the DingTalk journal and DingTalk disk features. Moreover, it offers digital 
teaching tools to promote information-based educational activities.

TikTok has become one of the most famous social media platforms. By Decem-
ber 2021, it has overtaken popular apps like Google and Facebook to become the 
most visited website in 2021 (Yelamos-Guerra & Garcia-Gamez, 2022). Since its 
release, TikTok, a social media app that specializes in producing and sharing short 
videos, has been devoted to building an online amusement and connection commu-
nity. The foundation of TikTok is creating short videos of 15 s and one minute long, 
giving consumers a way to flexibly share various imaginative videos. These short 
videos span widely in subject matter, from dance and cuisine to comedy (Zhang, 
2021). However, the educational potential of TikTok has been largely overlooked, 
and most studies investigating educational innovation have focused on other social 
media apps such as Twitter (Junco, 2012) and even Facebook (Kasuma, 2017; Ucar 
& Göksel, 2020). According to the findings of a poll on college students’ opinions 
about using Facebook to learn English, most students express very favorable views 
(Shih, 2011). As a result, TikTok, which started as a community for entertainment, 
can now function as a comprehensive platform that provides online activism, edu-
cation, and other services. According to the TikTok 2019 Annual Report, TikTok 
has grown to be a leading communication platform for traditional Chinese culture, 
knowledge, and art. A total of 14.89 million movies for the spread of information 
were created and watched about 100,000 times last year, more than 130 million of 
which were of Mr. Chen’s chemistry class. Additionally, there are several video clips 
about traditional Chinese culture, which greatly help to promote and disseminate our 
traditional culture.

2.2 � Pedagogical applications of social media

Social media is a web-based tool that enables users to share, communicate, and work 
together. There is a rising corpus of new studies on social media, and it is estimated 
that 3.96 billion people will be using social media globally by 2021, with an average 
annual growth rate of 12.5%. Social media can be exploited in education to facilitate 
learning and educational experiences, according to research (Greenhow et al., 2009). 
Since social media encourages social contact among students, it can be developed 
as an effective teaching tool (Kimmons et al., 2017). Meanwhile, social media can 
be utilized in higher education to disseminate educational resources and informa-
tion as well as to promote collaboration and communication. Besides, social media 
supports individualized instruction (Dabbagh & Reo, 2011). Students can enhance 
self-regulation by tracking their learning process and that of their peers (Gammon 
& White, 2011; Matzat & Vrieling, 2016) to check for gaps or to make adjustments.
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Although social media, represented by WeChat and TikTok, have entered into 
students’ daily lives and are frequently used for educational activities, teachers are 
less likely to incorporate social media into their practices. This results in a lack 
of pedagogical use of social media in actual higher education teaching (Manca 
& Ranieri, 2016). According to the interviews with teachers about their attitudes 
toward using social media in higher education, most teachers have positive attitudes 
toward using social media for teaching and learning, and the main reason they are 
less likely to use social media for teaching and learning is that it introduces uncer-
tainty into the teaching process (MacDonald et al., 2020).

To effectively use social media, it is essential to know the attitudes of pre-service 
and in-service teachers towards the use of social media in teaching. Although stud-
ies have investigated pre-service teachers’ attitudes toward the importance and assis-
tance of digital technology in teaching and learning, they consider that social media 
is less helpful to teaching and learning than learning management systems, collabo-
ration tools, and complementary videos (Polly et al., 2022). However, most of the 
survey results show that pre-service teachers believe that social media can promote 
students’ learning and develop critical thinking (Mason, 2006). In addition, social 
media is conducive to language learning and promotes students’ learning motivation 
(Baſöz, 2016).

Micro-course is short for micro-video network course. It mainly explains impor-
tant knowledge points in short videos according to the requirements of course stand-
ards in the form of video, providing an online course resource that supports vari-
ous learning methods. Its advantages over traditional teaching include a clear topic, 
condensed lesson length, and free options. Currently, micro-courses have been taken 
as a novel teaching approach to supplement conventional teaching strategies. In 
addition to assisting in individual learning outside of class in elementary and sec-
ondary school instruction, it is regarded as a crucial component of Chinese higher 
education. Micro-courses have been shown to increase students’ cognitive efficiency 
and diversify the teaching material (Lv et  al., 2020). The video channel function 
of WeChat and TikTok provides a new communication method for teaching micro-
course videos, which is worth further investigation.

2.3 � STEM education

With implications for the literacy of a country’s citizens and the future development 
of society as a whole, STEM education is recognized as highly promising in the 
most recent advancements in educational research (Zhou et  al., 2022). STEM has 
also attracted a lot of interest from the media and educational reform around the 
world. To better educate all students to become global citizens, the International 
Council of Science Education Associations (ICASE, 2013) recently asked member 
states to collaborate to increase access to STEM education. However, there is no 
agreement among academics on what constitutes STEM education, and several defi-
nitions have been proposed. The concept of STEM education has just been formal-
ized recently. Since the 1990s, educators have been assisting children in expanding 
their interest in studying STEM fields. At this time, the National Science Foundation 
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(NSF) incorporated engineering, technology, science, and mathematics into under-
graduate and K-12 schooling. It created the acronym SMET (Science, Mathematics, 
Engineering, and Technology), which was later used by other agencies, including 
the U.S. Congress, such as the House Science Committee (Li et  al., 2020). Sub-
sequently, NSF replaced SMET with STEM (Chute, 2009), which has become the 
preferred acronym.

Some scholars believe that disciplines can be treated separately, and they define 
STEM education as problem-solving based on scientific and mathematical concepts 
and procedures including the use of applied engineering strategies and techniques. 
Others regard it as an integrated whole (Sanders, 2008), and the original use of the 
term "integrated STEM education" attempted to understand all STEM disciplines 
as a cohesive entity, with the integration and coordination of all STEM disciplines 
through solving real-world problems. This definition is similar to the one established 
by Merrill, who regarded STEM disciplines as a meta-discipline based on learning 
standards, with an integrated approach to teaching and indivisible learning and spe-
cific content. However, Merrill and Daugherty emphasized that "STEM education" 
refers to the application of an integrated approach to learning in two or more related 
disciplines (Merrill & Daugherty, 2009). Bybee considered STEM education as a 
spectrum with a core "interdisciplinary nature" that focuses on solving real-world 
problems (Bybee, 2013). To sum up, STEM education is the integration of knowl-
edge content, disciplinary thinking, and teaching and learning methods of multiple 
disciplines for solving real problems. It is closely related to "core literacy" and "pro-
ject-based learning", which are the concerns of current education.

The literature (Vlasopoulou et  al., 2021) extensively discusses the importance 
of teachers’ beliefs and attitudes toward the daily use of educational technologies 
in teaching practices. Meanwhile, teachers’ attitudes affect the use of social digi-
tal media in daily teaching practices (Papadakis & Orfanakis, 2017). Studies have 
shown that meaningful STEM professional development has a positive impact on 
teachers’ attitudes (MacDonald et al., 2020). Therefore, it is very necessary for pre-
service teachers to understand STEM-related information to help students develop 
STEM literacy when they enter the workplace in the future (Papadakis & Orfanakis, 
2017).

3 � Summary

Through the above literature review, this paper aims to investigate three topics: pre-
service teachers’ perceptions and attitudes toward the development of social media 
apps, their attention to STEM teaching content and presentation in social media 
apps, as well as the impact of pre-service teachers’ social media use on academic 
achievement in professional learning. These three topics were chosen for the fol-
lowing reasons: first, attitudes can serve as the best predictor of students’ average 
achievement (Hendrickson, 1997). This paper first investigates students’ perceptions 
of the effects of social media like WeChat on learning to better illustrate the con-
nection between social media and students’ academic achievement in professional 
learning. Second, pre-service teachers should and must prepare the future workforce 
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through STEM education research, which is the current trend in educational devel-
opment. Also, to improve STEM teaching and learning, it is crucial to comprehend 
pre-service teachers’ attention to STEM teaching content and presentation in social 
media apps of the growth of social media on learning when studying the effects of 
social media on learning. Finally, this paper considers the impact of various indi-
cators on academic performance in professional learning, including gender, grade 
level, subject specialization direction, parents’ education level, and use frequency 
of social media apps, thus visually demonstrating the impact of social media on 
learning. In this paper, academic performance is chosen as the most direct learning 
indicator.

4 � Methodology

The purpose of this study is to investigate the relationship between social media and 
teacher skill learning from the perspective of pre-service teachers and attempt to 
address the following research questions.

Q1: What are the attitudes of pre-service teachers towards the influence of social 
media apps on learning and teaching?
Q2: Differences in pre-service teachers’ attention to STEM teaching content and 
presentation in social media apps?
Q3: How does pre-service teachers’ use of social media apps affect academic per-
formance in professional learning?

The study aims to analyze the relationship between the use of social media apps 
and academic performance by investigating pre-service teachers’ attitudes towards 
the influence of social media apps such as WeChat, DingTalk, and TikTok on learn-
ing and their use of social media apps for teachers’ skill learning. STEM education 
is the development focus of the education field in the future. Based on the survey 
results of pre-service teachers’ attention to STEM teaching content and presentation 
on video channel functions of WeChat and TikTok, this study suggests better use of 
social media as a teaching aid for pre-service teachers in the future.

4.1 � Participants

The data were collected by online questionnaire survey, and the sample included 
383 undergraduates and postgraduates from various courses of teachers at Hangzhou 
Normal University. 150 men (39.16%) and 233 women (60.84%) from various dis-
ciplines in mathematics, science, physics, chemistry, biology, and geography made 
up the sample. 19.58% of the participants were first-year college students, 11.49% 
were second-year students, 61.88% were third-year students, 4.96% were fourth-year 
students, and the remaining 2.09% were graduate students.
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4.2 � Measures

At present, WeChat, DingTalk, and TikTok are the social media apps commonly 
used by pre-service teachers in their daily life. Considering most pre-service teach-
ers’ familiarity with the functions of the three types of social software, our study 
investigates the relationship between social media and professional learning from 
the perspective of pre-service teachers. By using an online questionnaire platform 
called “Wenjuanxing”, empirical data were gathered for this study. After the ques-
tionnaire is made, five teachers who guide the teaching theory of normal students at 
Hangzhou Normal University are responsible for sending the link of the question-
naire to the undergraduates and postgraduates of the normal major in the university 
through DingTalk. A total of 405 questionnaires were received, of which 383 were 
valid. The proportion of valid questionnaires was 94.57%.

4.2.1 � Instrument

The questionnaire design of this study refers to the research by Rujing Hou et al. 
on the relationship between WeChat and learning from the perspective of col-
lege students (Hou et  al., 2021) Based on the research theme, the questionnaire 
was divided into four sections: basic information, attitudes about the connection 
between social media apps and teaching development, behaviors about the con-
nection between social media apps and teaching development, and the relationship 
between teaching development and video channel functions of WeChat and Tik-
Tok. The questionnaire was composed of 21 questions. Except for the penultimate 
question, which evaluated the connection between social media and learning from 
the perspective of pre-service teachers, the questionnaire only allowed for closed-
ended responses. To answer the three research questions in this study, the open-
ended answers to the last question were gathered from the questionnaire, and they 
were analyzed qualitatively to extract meaningful segments and obtain pre-service 
teachers’ perceptions and suggestions about the relationship between social media 
and instructional development.

4.2.2 � Basic information

To describe the control variables required for the model, respondents were asked 
for personal information, including gender, subject specialization orientation, grade 
level, educational background of parents, and grade point average (GPA). Then, 
SPSS 26.0 was used to establish the linear regression relationship between personal 
information variables and STEM-related social media learning attitude and engage-
ment, as well as GPA.

4.2.3 � Attitudes toward the relationship between social media apps and teaching 
development

The respondents were asked to answer which social media platforms they 
were using and their attitudes about the impact of using social media apps on 
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knowledge acquisition, skill enhancement for teaching, etc. Meanwhile, the 
respondents were asked whether they agreed that social media was an effective 
teaching aid, whether they agreed that social media had greater potential to con-
tribute to instructional development, and whether using it for entertainment by 
students during instruction results in a decrease in instructional effectiveness. 
The level of agreement of the respondents was also measured with a five-point 
Likert scale, ranging from "disagree(1)" to "agree(5)". The influence of differ-
ent social media apps on respondents’ attitudes was tested by one-way ANOVA 
using SPSS 26.0.

4.2.4 � Behaviors of the connection between social media apps and teaching 
development

The use frequency of WeChat, DingTalk, and TikTok is divided into three cat-
egories: information interaction frequency, content update frequency, and lei-
sure and entertainment frequency. Logging in to view, having private conver-
sations, liking and commenting on friends’ circles, viewing subscribed public 
numbers, etc. are all examples of information interaction. The frequency of con-
tent updates includes sharing links, publishing to friends, etc. The frequency 
of leisure and entertainment is measured by using a five-point Likert scale, 
ranging from "never(1)" to “often(5)". Additionally, to understand the respond-
ents’ primary motivation for utilizing social media, the respondents’ actions 
using social media apps like WeChat, DingTalk, and TikTok to promote teach-
ing knowledge acquisition or skill enhancement, were also investigated. Finally, 
SPSS 26.0 was used to calculate the mean value and standard deviation of the 
frequency of using social media apps, as well as the linear regression relation of 
frequency and GPA. Then, the identification degree of pre-service teachers on 
using social media apps to promote knowledge and ability development, as well 
as the relationship between using social media apps and academic performance 
was analyzed.

4.2.5 � Relationship between teaching development and video channel functions 
of WeChat and TikTok

It is necessary for pre-service teachers to learn that STEM is a future develop-
mental force in educational research and helps students understand multiple dis-
ciplines and solve real-world problems. The respondents were asked to respond to 
their likely level of interest in STEM-related instructional video channels, subject 
preferences for content, content presentation, and frequency of follow-up learning. 
Instructional video channels were categorized into WeChat video channels and 
TikTok video channels. Then, the likelihood of following and the frequency of sub-
sequent learning were measured using a five-point Likert scale. Based on this, the 
effect of social media functions on teaching development through the investiga-
tion results of WeChat and TikTok video channels and teaching development was 
analyzed.
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5 � Results

5.1 � Q1: What are the attitudes of pre‑service teachers towards the influence 
of social media apps on learning and teaching, such as WeChat, DingTalk, 
and TikTok video numbers?

5.1.1 � The impact of social media on learning and its potential to promote teaching 
development

WeChat (95.04%) is the most popular social network app, followed by QQ 
(85.12%) and DingTalk (77.55%), while some respondents also use Weibo, 
TikTok, Bilibili, etc. In the survey, 21.15% of the respondents considered that 
WeChat encourages learning, while more than half of the respondents believed 
that WeChat has both good and negative influences on learning. Only 2.09% of 
the respondents believed that WeChat has a detrimental effect on learning, while 
22.98% believed it has no effect on learning.

According to pre-service teachers’ perceptions of the effects of DingTalk and 
TikTok on learning, nearly half of the respondents believed that DingTalk will 
positively affect teaching knowledge acquisition and skill improvement, while 
only 4.7% of the respondents believed that TikTok can positively impact learning, 
and 1/5 believed that TikTok will negatively impact learning. This result indi-
cates that most respondents have a negative or mixed attitude to TikTok, whereas 
most of them think that DingTalk has a favorable impact on learning (Table 1).

The statements "social media apps such as WeChat, DingTalk, and TikTok has 
greater potential in promoting teaching and learning" and "social media apps such 
as WeChat, DingTalk, and TikTok is an effective teaching aid" received higher 
positive ratings from more than half of the respondents, but the assessments of 
the three social media apps varied greatly. The respondents’ levels of agreement 
were surveyed using a five-point Likert scale, ranging from "disagree" to "agree" 
on a scale of 1–5. For the statement that "social media app is an effective teaching 
aid", the average approval degree for WeChat, DingTalk, and TikTok was 3.56, 
4.18, and 2.58, respectively. The p values of the differences between the groups 
were all smaller than 0.001. That is, for this statement, the respondents had the 
highest degree of approval for DingTalk and the lowest degree of approval for 
TikTok. There were significant differences in the respondents’ recognition of dif-
ferent social media apps as effective teaching aids. Similar to the previous result, 
the average degree of agreement with the statement that WeChat, DingTalk, and 
TikTok have great potential in promoting teaching development was 3.58, 4.10, 
and 2.78, respectively. The differences between the groups were also significant. 
To sum up, most respondents believed that DingTalk has advanced teaching, 
followed by WeChat and TikTok. Meanwhile, the results of the question "using 
social media for entertainment while teaching leads to lower teaching efficiency" 
show that about 80% of the respondents believe that using TikTok in the class-
room will reduce teaching effectiveness. The percentage for WeChat and Ding-
Talk is slightly lower at about 55% and 30%, respectively.
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5.1.2 � Social media apps activities and learning behavior

A five-point Likert scale was used to evaluate the frequency of participation in 
social media activities (1 = "never," 2 = "rarely," 3 = "usually," 4 = "more frequently," 
and 5 = "regular"). According to the findings, information interaction frequency 
(M = 3.17) is the highest, followed by content update frequency (M = 2.49) and 
leisure and entertainment frequency (M = 2.73). WeChat has the highest informa-
tion interaction frequency (M = 3.88, SD = 1.031), followed by DingTalk (M = 3.17, 
SD = 1.070) and TikTok (M = 2.45, SD = 1.387), and the respondents’ use of social 
media was essentially information interaction. Also, WeChat had the highest content 
update frequency (M = 3.13, SD = 1.154) and leisure and entertainment frequency 
(M = 3.45, SD = 1.201), whereas DingTalk and TikTok were more comparable, with 
TikTok having a slightly higher recreation frequency than DingTalk. The specific 
results are presented in Table 2.

WeChat was used for learning activities such as "acquiring teaching knowledge" 
(47%), "publishing teaching-related information" (33.16%), "discussing teaching 
concerns with peers" (70.76%), "consulting with instructors or seniors about teach-
ing issues" (60.31%), and other activities like swiping through videos, exchanging 
files, etc. (9.4%). DingTalk was used by 56.4%, 43.34%, 49.35%, 70.5%, and 7.31% 
of the respondents for the aforementioned learning exercises, respectively; TikTok 
was used by 19.84%, 8.09%, 11.23%, 8.09%, and 11.75% of the respondents for the 
aforementioned learning exercises, respectively. These results indicate that pre-ser-
vice teachers used TikTok more for fun than learning, and a substantial percentage 
of respondents (62.92%) stated that they were not using it to advance their knowl-
edge and skills. According to more than half of the respondents, WeChat and Ding-
Talk provide crucial forums for students to exchange information and support one 
another. For learning activities involving "receiving and posting teaching-related 
information," the respondents favor using DingTalk more frequently than WeChat 
or WeChat for talking with teachers or other authority figures. This demonstrates 
that there is much opportunity for future DingTalk development to support teaching 
knowledge acquisition or skill development.

Table 2   Frequency evaluation 
of Social media activities

Activity item Mean/M Standard 
deviation/
SD

Information Interaction WeChat 3.88 1.031
(M = 3.17) DingTalk 3.17 1.070

TikTok 2.45 1.387
Content Updates WeChat 3.13 1.154
(M = 2.49) DingTalk 2.33 1.253

TikTok 2.00 1.244
Leisure and entertainment WeChat 3.45 1.201
(M = 2.73) DingTalk 2.30 1.200

TikTok 2.43 1.422
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5.2 � Q2: Differences in pre‑service teachers’ attention to STEM teaching content 
and presentation in social media apps?

In terms of pre-service teachers’ attention to STEM teaching content and presenta-
tion in social media apps, 14.1% of the respondents chose to "not", 10.18% chose to 
"probably not ", 19.84% chose "generally", 45.17% chose "maybe", and 10.7% chose 
"definitely" follow STEM-related WeChat video channels. Meanwhile, 28.46% of 
the respondents chose “won’t”, 12.53% chose "probably won’t", 17.75% chose "gen-
erally", 32.64% chose "probably", 32.64% chose "probably will", and 8.62% chose 
"definitely will" follow related TikTok teaching video channels. Besides, the pre-
service teachers were more likely to pay attention to STEM-related WeChat video 
channels than to TikTok video channels. Since this part of the survey focused on 
pre-service teachers’ attention to STEM teaching content and presentation in 
WeChat video channels and TikTok video channels, there is no such function in the 
DingTalk app, so no investigation and analysis were conducted.

The popularity and correlation analysis of the STEM teaching video channel in 
WeChat and TikTok is shown in Table 3. Except for the two options of "other" and 
"not interested in", the proportion of attention to STEM-related topics is greater for 
WeChat video channels than for TikTok video channels, indicating that the respond-
ents tend to choose WeChat’s video function to obtain teaching knowledge. Mean-
while, the respondents preferred teaching video channels about "science", followed 
by "STEM synthesis". "Technology", and "Engineering". The correlation analysis 
results between WeChat video channels and TikTok video channels show a signifi-
cant correlation, and the correlation coefficient between the number of followers of 
STEM-related topics of the two types of video channels is 0.731.

In terms of the awareness of social media apps and STEM teaching develop-
ment, the content released by STEM-related teaching video channels of science, 
technology, engineering, and mathematics can be mainly divided into three catego-
ries: subject content knowledge, subject technical knowledge, and subject teaching 
knowledge. The respondents paid the most attention to subject teaching knowledge 
(WeChat 54.83%, Tiktok 40.47%). Meanwhile, 38.64% and 21.93% of the respond-
ents chose not to be interested in STEM-related teaching videos released by Tiktok 
videos or WeChat videos. In terms of content presentation, the preferences for real-
life presentation (44.13% in WeChat and 32.64% in TikTok), live-action presenta-
tion (39.16% and 30.29%), and subtitle presentation (41.78% and 32.64%) ranked 
the top three.

Finally, multiple linear regression analyses were conducted to determine the 
influencing factors of the possible degree of attention and frequency of subsequent 
learning of STEM-related instructional video channels, and the significant results 
are listed in Table 4.

According to the results in this table, the respondents’ recognition of the potential 
of social media to promote teaching development and their recognition of WeChat 
and TikTok as effective teaching aids are significantly correlated with their atten-
tion to STEM-related WeChat and TikTok video accounts and subsequent learning 
frequency. Meanwhile, subject specialization and GPA were significantly associated 
with the likely level of attention to WeChat and TikTok video channels, respectively.
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5.3 � Q3: How does pre‑service teachers’ use of social media apps affect academic 
performance in professional learning?

GPA can most intuitively reflect the effect of students’ professional learning, so this 
paper adopted GPA to measure the academic performance of pre-service teachers. 
Since GPA was calculated differently for undergraduate and graduate students, the 
survey results were manually processed to ensure measurement consistency, and 
finally, 383 pieces of valid data were obtained.

Possible influencing variables were selected for stratified (block) linear regression 
analysis to determine which variables could be used to predict GPA. Compared to 
model 1, the independent variables of model 2 added content update frequency, lei-
sure and entertainment frequency, and information interaction frequency. The spe-
cific results are presented in Table 5.

In model 1, gender (β = 0.302, P < 0.001) and father’s education (β = 0.136, 
P < 0.05) had a positive and significant effect on GPA; subject specialization ori-
entation (β = 0.026, P > 0.1), grade (β = 0.033, P > 0.1), and mother’s education 
(β = –0.043, P > 0.1)) had no significant effect on GPA and failed to predict aca-
demic performance. The independent variable of gender can significantly affect the 
GPA of pre-service teachers probably because of the differences in learning styles, 
learning attitudes, and the ratio of men to women on credit evaluation activities such 
as coursework and educational internships. However, this relationship needs further 
confirmation by discussion and validation. In contrast, the positive and significant 
effect of father’s education on GPA may be due to the influence on children’s educa-
tion style and thus indirectly affect children’s academic performance.

Table 5   Hierarchical linear regression analysis of social media and professional learning from the per-
spective of pre-service teachers (N = 383)

βis standardized coefficients; ***P < 0.001, **P < 0.01, *P < 0.05

Variables Model 1 Model2

β VIF β VIF

Gender 0.302*** 1.025 0.267*** 1.107
Discipline direction 0.026 1.126 0.018 1.173
Grade 0.033 1.103 0.036 1.130
Father’s education level 0.136* 1.818 0.125* 1.889
Mother’s education level –0.043 1.810 –0.025 1.873
Information interaction frequency (WeChat) 0.155* 2.233
Information interaction frequency (DingTalk) –0.036 1.960
Information interaction frequency (TikTok) –0.061 3.753
Content update frequency(WeChat) 0.110 2.379
Content update frequency(DingTalk) –0.020 2.711
Content update frequency(TikTok) –0.010 2.850
Leisure and Entertainment frequency(WeChat) 0.000 1.986
Leisure and Entertainment frequency(DingTalk) 0.110* 1.950
Leisure and Entertainment frequency(TikTok) –0.022 3.794
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In Model 2, the results of the added independent variables indicated no signifi-
cant effect of content update frequency on GPA for all three social media apps. The 
information interaction frequency for WeChat (β = 0.155, P < 0.05) and the leisure 
and entertainment frequency for DingTalk (β = 0.110, P < 0.05) had a positive and 
significant effect on GPA, and other frequencies of use had no significant effect on 
GPA. Combined with the results in Q1, this may be because the respondents use 
DingTalk entertainment mainly to consult on teaching problems or obtain teach-
ing information, etc., and WeChat’s information interaction also includes commu-
nication with peers for learning, which are all related to work and study. Thus, it is 
believed that they do not affect teaching efficiency but rather promote the respond-
ents to eventually achieve better academic performance.

The R2 for model 1 (R2 = 0.100) and model 2 (R2 = 0.154) is greater than the criti-
cal value of 0.1, indicating that both models are acceptable. Comparing the R2 of 
model 1 and model 2, it was found that the introduction of independent variables 
increased the R2 from 10.0% to 15.4% (△R2 = 5.4%, △F = 5.825, P < 0.05). The 
addition of the three independent variables, i.e., information interaction frequency, 
content update frequency, and leisure and entertainment frequency, increased the 
explanatory power by nearly half, and thus the focus on them is meaningful. With 
the increased explanatory power of the model, Model 2 was better constructed. In 
addition, the Variance Inflation Factor (VIF) of both models met the criteria, indi-
cating that there were no multicollinearity problems.

6 � Discussion

6.1 � Findings

This study examines pre-service teachers’ attention to STEM teaching content and 
presentation in social media apps, their perceptions and attitudes toward the devel-
opment of social media apps and STEM instruction, as well as the impact of social 
media app use on academic achievement in professional learning.

First, the impact of social media apps on learning is considered a "double-
edged sword", i.e., they have both positive and negative effects on learning. This 
result has been verified by previous studies (Carpenter & Krutka, 2014; Krutka 
& Milton, 2013) This study compared three social media apps and found that the 
respondents had different attitudes toward the impact of social apps on learning. 
The attitudinal difference is reflected in that the respondents were more support-
ive of using DingTalk in teaching and believed that the high use frequency of 
DingTalk has a positive impact on teaching development, while many respond-
ents think that the high use frequency of TikTok will have a negative impact on 
teaching. In fact, in higher education, social media has long been used as a tool 
to facilitate teacher-student communication, improve students’ active learning 
ability and facilitate feedback (Liu, 2018). The activities that pre-service teach-
ers use WeChat to promote teaching knowledge acquisition or skill improvement 
are mainly discussing teaching issues with peers around them and consulting with 
teachers or seniors about teaching issues. The main use of DingTalk is to ask 
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teachers or seniors for advice and to acquire teaching knowledge. Therefore, there 
is a relatively high degree of recognition that these two social media apps can 
provide teaching aids or have the potential to promote the development of teach-
ing. Also, it was found that most of the respondents do not use TikTok for their 
development. Some scholars believe that the use of social media apps in teach-
ing will affect students’ concentration (Richtel, 2011). The social entertainment 
of TikTok may be the reason why pre-service teachers hold different attitudes 
toward it. To sum up, social media apps have a significant impact on learning, so 
there is much room for future development in using social media apps to facilitate 
teaching knowledge acquisition, skill improvement, etc.

Second, in terms of the differences in attention on STEM teaching content and 
presentation in social media apps, more than half of the pre-service teachers sur-
veyed stated that they are likely to follow STEM-related WeChat video channels, 
and the percentage is higher than that of followers to TikTok video channels. This 
indicates that the respondents are more likely to choose WeChat’s video chan-
nel function to obtain STEM-related teaching and learning information. In previ-
ous teaching studies based on social media apps, mixed teaching combined with 
WeChat was trusted by teachers and students (Zhang et al., 2019). For college stu-
dents, both medical studies (Wang et al., 2017) and English learning studies (Wu & 
Ding, 2017) both found that the teaching method combined with WeChat improved 
students’ participation and satisfaction. All this information shows that WeChat is a 
relatively mature social media app suitable for teaching. The respondents preferred 
teaching video channels about "science", followed by "STEM synthesis". This may 
be related to the subject matter orientation of the respondents, and their subject mat-
ter orientation can be further investigated. In terms of the content of STEM-related 
teaching video channels, the survey found that the respondents paid the most atten-
tion to subject teaching knowledge, and the proportion of attention to subject con-
tent knowledge and subject technical knowledge was not much different. It is well 
known that subject teaching knowledge plays a vital role in teacher development 
(Su & Wang, 2022). This is closely related to the employment demand of normal 
university students. In addition, the learning of subject teaching knowledge is lim-
ited by places, tools, and people, especially the learning activities of teaching skills 
related to STEM topics. Due to the above limitations, some scholars attempted to 
conduct online tutoring for pre-service teachers (Redmond, 2015), and the function 
of the teaching video number is similar to that of online tutoring. Therefore, when 
the content related to the improvement of subject teaching knowledge is released on 
the convenient-learning teaching video number, it will attract more attention from 
pre-service teachers. Besides, the respondents preferred live-action presentation and 
live-action filming and captioning are more attractive to viewers than other methods. 
This implies that when using the video number function of social media apps as a 
teaching aid, it may be easier to attract students’ attention in the three forms men-
tioned above. The respondents’ agreement that WeChat and TikTok are effective 
teaching aids and that they have greater potential to facilitate teaching and learn-
ing significantly affected their interest in STEM-related video channels. The level 
of agreement on the potential to facilitate teaching and learning development was 
also significantly related to the subsequent learning frequency of the respondents. 
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Subject specialization and GPA also had varying degrees of influence on pre-service 
teachers’ use of social media apps to follow and learn from STEM-related videos.

Third, it is an important part of educational research to determine the factors that 
affect academic performance in professional learning. Some studies have shown the 
importance of social network structure (Kassarnig et al., 2018). Our study found that 
the use of social media had a complex impact on the academic performance of pre-
service teachers in professional learning. Gender in basic information and father’s 
education had a positive and significant effect on academic achievement. Besides, 
there was a significant difference in the effect of frequently using different social 
media apps on academic achievement. Only the information interaction frequency of 
WeChat and the leisure and entertainment frequency of DingTalk had a positive and 
significant effect on the academic achievement of pre-service teachers.

6.2 � Theoretical significance

The above findings make theoretical contributions to the current academic literature 
and complement the existing theoretical studies.

First, this paper investigated pre-service teachers’ attitudes toward the 
impact of social media on learning. Previous studies focused on the functional 
use of social media apps and mainly examined Facebook and WeChat. In 
this study, in addition to WeChat, two social media apps, i.e., DingTalk and 
TikTok, were considered, and the role of social media in promoting teaching 
and learning was investigated. This study shows that most students believe that 
the impact of social media on learning is twofold. In fact, besides students, 
teachers also believe that social media can be exploited to support teaching 
and learning (Dyson et  al., 2015; Sobaih et  al., 2016), but it is rarely used in 
teaching practice in primary and secondary schools due to the constraints, and 
at present, the current percentage of using social media apps to support teaching 
and learning is not high in universities. It is also noteworthy that the teaching 
function of DingTalk was recognized by pre-service teachers in this study, so 
future theoretical and practical studies can pay attention to the DingTalk app in 
teaching. However, the results of this study do not directly indicate that the use 
of social media can promote teaching and learning, but rather correlate the use 
of social media with academic achievement through a survey of the attitudes 
of pre-service teachers. The research believes that the appropriate application 
of social media apps, such as video channels, can make them become a tool for 
pre-service teachers to use to some extent.

Second, this paper connects social media apps to the development of STEM 
education as an educational theory or a curriculum. STEAM education is 
gradually becoming a diversified curriculum in education, which realizes 
interdisciplinary knowledge construction through interdisciplinary integration 
(Margot & Kettler, 2019). Pre-service teachers, as guides of future student 
development, need to be more exposed to current cutting-edge research areas 
in education. This study investigated the factors that affect pre-service teachers’ 
attention to STEM-related WeChat and TikTok video channels and the frequency 
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of subsequent learning. The respondents’ agreement that social media has greater 
potential to facilitate instructional development was significantly correlated. 
Meanwhile, the respondents’ perceptions of social media apps as an effective 
teaching aid, subject specialization orientation, and GPA also had varying 
degrees of influence on pre-service teachers’ exposure to STEM-related content. 
More than half of the pre-service teachers surveyed stated that they were likely 
to follow STEM-related videos, with "science" being their focus. This study 
also investigated pre-service teachers’ preferences for the content and content 
presentation of STEM-related videos. The investigation results indicate that they 
can be used for subsequent improvement of the video channels.

Third, this paper analyzed the influence of using social media apps on academic 
performance. In addition to the correlation analysis between gender, subject 
specialization direction, grade level, parents’ education level, and academic 
performance in the basic information, the frequency of social media use was also 
included. The frequency of using different activities of social media, such as the 
frequency of information interaction, content updates, and leisure and entertainment, 
had a significant difference in academic achievement.

6.3 � Practical significance

The findings have important practical implications for social media-assisted instruc-
tion and pre-service teachers’ learning of teaching skills.

For pre-service teacher preparation, the total length of classroom learning for 
undergraduate and even plus master’s degrees is undoubtedly longer than that of 
using social media for learning. Meanwhile, the course structure of different majors 
is organized in order, and the time spent using social media to study outside of 
class is too fragmented. Besides, some students have poor self-control, and if they 
spend a lot of time on social media apps for entertainment rather than studying, it 
will inevitably affect the study of their major courses. Therefore, it is suggested 
that teachers should reasonably design and use social media apps in classroom 
teaching, which is more organized than students’ independent learning after class. 
Specifically, the following four suggestions are given for the practical application 
of social media in teaching.

First, teachers should pay attention to the relevant course content in social media 
and master the use of the functions. For example, freshmen and sophomores may 
not know much about STEM; in this case, teachers can recommend some public 
WeChat numbers and video channels about STEM education to students in their 
teaching, or share some files in DingTalk to encourage students to use social media 
apps to learn and increase their WeChat learning engagement and participation.

Second, social media apps play a supporting role in teaching. Therefore, when 
teachers use social media apps in teaching, they should design them reasonably so 
that they will not take up too much classroom time. When using WeChat in teaching, 
teachers should focus on guiding and stimulating students’ interest in learning. When 
using social media, it is important to make students focus on the relevant learning tasks 
instead of using them for entertainment. Therefore, teachers should remind students of 
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how and how often they use social media and moderate the frequency of social media for 
leisure and entertainment.

Third, besides using social media apps in the classroom to assist teaching, teach-
ers can also assign learning tasks for students’ after-school social media app use. 
This can effectively control students’ leisure activities after school and make better 
use of social media apps for self-improvement. In addition, considering some stu-
dents’ poor self-control ability and excessive use of social media under the pretext of 
study, teachers can take measures such as setting task time limits or benign competi-
tion to improve students’ learning efficiency and reduce activities unrelated to learn-
ing caused by poor self-control.

Fourth, the pre-service teachers’ motivation to use social media and their self-
control is the most fundamental influencing factors on how social media can help 
students acquire knowledge and improve their abilities. Therefore, students should 
recognize the positive effects of social media on learning so that they can regulate 
their social media use and avoid spending too much time on socializing and enter-
tainment. Also, students need to actively explore the research and academic func-
tions in social media apps, e.g., some public numbers in WeChat regularly push 
some frontier progress in the discipline and the latest research results in the field of 
education.

6.4 � Limitations and future research

This study has some limitations, which are possible directions for future research.
First, the data in this study are the attitudes of the respondents at a certain 

moment in time, and the causal relationships between different variables are 
not absolute. Future studies could add a temporal dimension to analyze the 
causal relationships between variables through changes in the data of the same 
respondents.

Second, in this study, GPA was used to measure the academic performance of 
teacher educators, but it is not clear whether GPA is the best representation. It is 
possible that for teacher educators, teaching skills and knowledge of teaching are 
more reflective of their professionalism than grades in some general education 
courses. Therefore, variables that measure academic performance need to be further 
explored, such as summative evaluations based on formative assessments rather than 
those reflected by GPA.

Third, the sample of this study is limited to students from Hangzhou Normal Uni-
versity, and the study results do not have high generalizability. Different universities 
have different approaches to training students. In addition, culture also affects peo-
ple’s social media use behaviors. Therefore, samples from different cities or regions 
or even different countries may lead to different results, and this needs further inves-
tigation and comparison in the future.
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Fourth, the questionnaire questions in this study do not fully encompass all the 
variables that influence academic achievement and the attention and learning possi-
bilities of STEM-related instructional video channels. In fact, many variables should 
be further investigated to examine the relationship between social media use and 
academic achievement, attitudes in relation to instructional development, and behav-
iors related to instructional development, e.g., whether college students of different 
genders have different attitudes towards social media to promote teaching develop-
ment; whether different disciplines will affect the degree of recognition of social 
media applied in teaching; whether different learning styles based on social media 
have different influences on academic performance, etc. In future research, the intro-
duction of additional variables will be considered, along with attention to the effects 
of potential variables.

7 � Conclusion

It is necessary to understand the relationship between social media and learning 
to better use social media apps to help pre-service teachers’ skill learning and 
teaching development. This study focuses on three research questions. Through 
the questionnaire in this study, it was found that, first, most pre-service teach-
ers and students believe that social media has both positive and negative effects 
on learning. Second, in terms of the differences in attention to STEM teach-
ing content and presentation methods in social media, pre-service teachers tend 
to choose the subject teaching knowledge pushed by WeChat video channels, 
and they pay the most attention to science subjects. Meanwhile, the presenta-
tion of content with real-person demonstration, real-scene shooting and subti-
tles is more attractive to them. Third, the results of this study indicate that the 
use frequency of social media apps can affect pre-service teachers’ academic 
performance. The above findings show that the application of social media as 
a teaching aid in the professional learning of pre-service teachers has certain 
positive effects and sustainable development space. Combined with our findings 
and the characteristics of different social media, different teaching activities may 
be conducted with different types of social media to obtain better results. Rela-
tively, TikTok applications and teaching do not have a high degree of recogni-
tion. Therefore, pre-service teachers should recognize the use of social media 
apps, establish the right motivation to use them, and fully utilize the teaching-
supporting functions of social media. However, limitations in this study, such 
as selecting GPA as a variable to measure academic performance, small sample 
size, and ignoring the influence of some potential variables, need further investi-
gation in the future.

The datasets generated during and/or analyzed during the current study are avail-
able from the corresponding author on reasonable (ICASE, 2013) request.



2090	 Education and Information Technologies (2024) 29:2067–2092

1 3

Declarations 

Conflict of interest  None.

References

Al-Rahmi, W. M., Othman, M. S., Yusof, L. M., & Musa, M. A. (2015). Using social media as a tool 
for improving academic performance through collaborative learning in Malaysian higher education. 
Review of European Studies, 7, 265.

Al-Yafi, K., El-Masri, M., & Tsai, R. (2018). The effects of using social network sites on academic per-
formance: The case of Qatar. Journal of Enterprise Information Management. https://​doi.​org/​10.​
1108/​JEIM-​08-​2017-​0118

Baſöz, T. (2016). Pre-service EFL teachers attitudes towards language learning through social media. Pro-
cedia-Social and Behavioral Sciences, 232, 430–438. https://​doi.​org/​10.​1016/j.​sbspro.​2016.​10.​059

Bybee, R. W. (2013). The case for STEM education: Challenges and opportunities.
Carpenter, J. P., & Krutka, D. G. (2014). How and why educators use Twitter: A survey of the field. Journal 

of research on technology in education, 46(4), 414–434. https://​doi.​org/​10.​1080/​15391​523.​2014.​925701
Chute, E. (2009). STEM education is branching out: Focus shifts from making science, math accessible 

to more than just brightest. Pittsburgh Post-Gazette, 10
Dabbagh, N., & Reo, R. (2011). Impact of Web 2.0 on higher education. In Technology integration in higher 

education: Social and organizational aspects, 174–187. https://​doi.​org/​10.​4018/​978-1-​60960-​147-8.​ch013
Ding, Y., Jacob, E. K., Zhang, Z. X., Foo, S., Yan, E., George, N. L., & Guo, L. J. (2009). Perspectives 

on social tagging. Journal of the American Society for Information Science and Technology, 60(12), 
2388–2401. https://​doi.​org/​10.​1002/​asi.​21190

Dyson, B., Vickers, K., Turtle, J., Cowan, S., & Tassone, A. (2015). Evaluating the use of Facebook to 
increase student engagement and understanding in lecture-based classes. Higher Education, 69(2), 
303–313. https://​doi.​org/​10.​1007/​s10734-​014-​9776-3

Feng, S., Wong, Y. K., Wong, L. Y., & Hossain, L. (2019). The Internet and Facebook usage on academic distrac-
tion of college students. Computers & Education, 134, 41–49. https://​doi.​org/​10.​1016/j.​compe​du.​2019.​02.​005

Gammon, M. A., & White, J. (2011). (Social) media literacy: Challenges and opportunities for higher educa-
tion. Educating Educators with Social Media. https://​doi.​org/​10.​1108/​S2044-​9968(2011)​00000​01019

Greenhow, C., Robelia, B., & Hughes, J. E. (2009). Learning, teaching, and scholarship in a digital age: 
Web 2.0 and classroom research: What path should we take now? Educational Researcher, 38(4), 
246–259. https://​doi.​org/​10.​3102/​00131​89X09​336671

Güler, K. (2015). Social media-based learning in the design studio: A comparative study. Computers & 
Education, 87, 192–203. https://​doi.​org/​10.​1016/j.​compe​du.​2015.​06.​004

Harinarayana, N. S., & Raju, N. V. (2010). Web 2.0 features in university library web sites. The Elec-
tronic Library. https://​doi.​org/​10.​1108/​02640​47101​10233​88

Hendrickson, A. B. (1997). Predicting student success with the Learning and Study Strategies Inventory 
(LASSI). Doctoral dissertation, Iowa State University.

Hou, R. J., Han, S. H., Wang, K., & Zhang, C. B. (2021). To WeChat or to more chat during learning? 
The relationship between WeChat and learning from the perspective of university students. Educa-
tion and Information Technologies, 26(2), 1813–1832. https://​doi.​org/​10.​1007/​s10639-​020-​10338-6

ICASE. (2013). The Kuching Declaration. In Final proceeding of the World Conference on Science and 
Technology Education.

Junco, R. (2012). The relationship between frequency of Facebook use, participation in Facebook activi-
ties, and student engagement. Computers & Education, 58(1), 162–171. https://​doi.​org/​10.​1016/j.​
compe​du.​2011.​08.​004

Kaplan, A. M., & Haenlein, M. (2010). Users of the world, unite! The challenges and opportunities of 
Social Media. Business Horizons, 53(1), 59–68. https://​doi.​org/​10.​1016/j.​bushor.​2009.​09.​003

Kassarnig, V., Mones, E., Bjerre-Nielsen, A., Sapiezynski, P., Dreyer Lassen, D., & Lehmann, S. (2018). 
Academic performance and behavioral patterns. EPJ Data Science, 7, 1–16. https://​doi.​org/​10.​1140/​
epjds/​s13688-​018-​0138-8

Kasuma, S. A. A. (2017). Using facebook For english language learning: The differences among gender 
and ethnicity. Journal of Nusantara Studies-Jonus, 2(1), 177–193. https://​doi.​org/​10.​24200/​jonus.​
vol2i​ss1pp​177-​193.

https://doi.org/10.1108/JEIM-08-2017-0118
https://doi.org/10.1108/JEIM-08-2017-0118
https://doi.org/10.1016/j.sbspro.2016.10.059
https://doi.org/10.1080/15391523.2014.925701
https://doi.org/10.4018/978-1-60960-147-8.ch013
https://doi.org/10.1002/asi.21190
https://doi.org/10.1007/s10734-014-9776-3
https://doi.org/10.1016/j.compedu.2019.02.005
https://doi.org/10.1108/S2044-9968(2011)0000001019
https://doi.org/10.3102/0013189X09336671
https://doi.org/10.1016/j.compedu.2015.06.004
https://doi.org/10.1108/02640471011023388
https://doi.org/10.1007/s10639-020-10338-6
https://doi.org/10.1016/j.compedu.2011.08.004
https://doi.org/10.1016/j.compedu.2011.08.004
https://doi.org/10.1016/j.bushor.2009.09.003
https://doi.org/10.1140/epjds/s13688-018-0138-8
https://doi.org/10.1140/epjds/s13688-018-0138-8
https://doi.org/10.24200/jonus.vol2iss1pp177-193
https://doi.org/10.24200/jonus.vol2iss1pp177-193


2091

1 3

Education and Information Technologies (2024) 29:2067–2092	

Kim, Y.-M., & Abbas, J. (2010). Adoption of Library 2 0 functionalities by academic libraries and users: 
a knowledge management perspective. The Journal of Academic Librarianship, 36(3), 211–218. 
https://​doi.​org/​10.​1016/j.​acalib.​2010.​03.​003

Kimmons, R., Clark, B., & Lim, M. (2017). Understanding web activity patterns among teachers, stu-
dents and teacher candidates. Journal of Computer Assisted Learning, 33(6), 588–596. https://​doi.​
org/​10.​1111/​jcal.​12202

Kolek, E. A., & Saunders, D. (2008). Online disclosure: An empirical examination of undergraduate 
Facebook profiles. NASPA Journal, 45(1), 1–25. https://​doi.​org/​10.​2202/​1949-​6605.​1905

Krutka, D.,  & Milton, M. K. (2013). The enlightenment meets twitter: Using social media in the 
Social Studies classroom. Ohio Social Studies Review, 50(2). https://​digit​al.​libra​ry.​unt.​edu/​ark:/​
67531/​metad​c9934​02/

Li, Y., Wang, K., Xiao, Y., Froyd, J. E., & Nite, S. B. (2020). Research and trends in STEM education: 
a systematic analysis of publicly funded projects. International Journal of Stem Education, 7(1), 
1–17. https://​doi.​org/​10.​1186/​s40594-​020-​00213-8.

Linh, N. C. (2008). A survey of the application of Web 2.0 in Australasian university libraries. 
Library Hi Tech. https://​doi.​org/​10.​1108/​07378​83081​09209​50

Liu, S. (2008). Engaging users: The future of academic library web sites. College & Research Librar-
ies, 69(1), 6–27. https://​doi.​org/​10.​5860/​crl.​69.1.6

Liu, C. (2018). Social media as a student response system: new evidence on learning impact. Research 
in Learning Technology, 26. https://​doi.​org/​10.​25304/​rlt.​v26.​2043.

Lv, M., Liu, H., Zhou, W., & Zheng, C. (2020). Efficiency model of micro-course study based on cognitive 
psychology in the college. Computers in Human Behavior, 107. https://​doi.​org/​10.​1016/j.​chb.​2019.​05.​
024.

MacDonald, A., Huser, C., Sikder, S., & Danaia, L. (2020). Effective early childhood STEM educa-
tion: Findings from the little scientists evaluation. Early Childhood Education Journal, 48(3), 
353–363. https://​doi.​org/​10.​1007/​s10643-​019-​01004-9

Manca, S., & Ranieri, M. (2016). Facebook and the others. Potentials and obstacles of social media 
for teaching in higher education. Computers & Education, 95, 216–230. https://​doi.​org/​10.​
1016/j.​compe​du.​2016.​01.​012

Margot, K.C., & Kettler, T.  (2019). Teachers’ perception of STEM integration and education: a sys-
tematic literature review. International Journal of Stem Education, 6(1), 1–16. https://​doi.​org/​10.​
1186/​s40594-​018-​0151-2.

Mason, R. (2006). Learning technologies for adult continuing education. Studies in Continuing Edu-
cation, 28(2), 121–133. https://​doi.​org/​10.​1080/​01580​37060​07510​39

Matzat, U., & Vrieling, E. M. (2016). Self-regulated learning and social media–a ‘natural alliance’? Evi-
dence on students’ self-regulation of learning, social media use, and student–teacher relationship. 
Learning, Media and Technology, 41(1), 73–99. https://​doi.​org/​10.​1080/​17439​884.​2015.​10649​53

Merrill, C., & Daugherty, J. (2009). The future of TE masters degrees: STEM. Paper presented at the meeting of 
the International Technology Education Association.

Newman, R., Chang, V., Walters, R. J., & Wills, G. B. (2016). Web 2.0-The past and the future. International 
Journal of Information Management, 36(4), 591–598. https://​doi.​org/​10.​1016/j.​ijinf​omgt.​2016.​03.​010

Papadakis, S., & Orfanakis, V. (2017). The combined use of Lego Mindstorms NXT and App Inventor 
for teaching novice programmers. In International Conference EduRobotics 2016, 560, 193–204. 
https://​doi.​org/​10.​1007/​978-3-​319-​55553-9_​15

Pasek, J., & Hargittai, E. (2009). Facebook and academic performance: Reconciling a media sensation 
with data. First Monday. https://​doi.​org/​10.​5210/​fm.​v14i5.​2498

Polly, D., Martin, F., & Byker, E. (2022). Examining pre-service and in-service teachers’ perceptions 
of their readiness to use digital technologies for teaching and learning. Computers in the Schools. 
https://​doi.​org/​10.​1080/​07380​569.​2022.​21211​07

Redmond, P. (2015). Discipline specific online mentoring for secondary pre-service teachers. Com-
puters & Education, 90, 95–104. https://​doi.​org/​10.​1016/j.​compe​du.​2015.​08.​018

Richtel, M. (2011). A Silicon Valley school that doesn’t compute. The New York times, 22, 91.
Sanders, M. E. (2008). Stem, stem education, stemmania. The Technology Teacher, 68(4), 20-26. 

Retrieved March 14, 2015. https://​vtech​works.​lib.​vt.​edu/​handle/​10919/​51616
Shih, R. C. (2011). Can Web 2.0 technology assist college students in learning English writing? Inte-

grating Facebook and peer assessment with blended learning. Australasian Journal of Educa-
tional Technology, 27(5). https://​doi.​org/​10.​14742/​ajet.​934

https://doi.org/10.1016/j.acalib.2010.03.003
https://doi.org/10.1111/jcal.12202
https://doi.org/10.1111/jcal.12202
https://doi.org/10.2202/1949-6605.1905
https://digital.library.unt.edu/ark:/67531/metadc993402/
https://digital.library.unt.edu/ark:/67531/metadc993402/
https://doi.org/10.1186/s40594-020-00213-8
https://doi.org/10.1108/07378830810920950
https://doi.org/10.5860/crl.69.1.6
https://doi.org/10.25304/rlt.v26.2043
https://doi.org/10.1016/j.chb.2019.05.024
https://doi.org/10.1016/j.chb.2019.05.024
https://doi.org/10.1007/s10643-019-01004-9
https://doi.org/10.1016/j.compedu.2016.01.012
https://doi.org/10.1016/j.compedu.2016.01.012
https://doi.org/10.1186/s40594-018-0151-2
https://doi.org/10.1186/s40594-018-0151-2
https://doi.org/10.1080/01580370600751039
https://doi.org/10.1080/17439884.2015.1064953
https://doi.org/10.1016/j.ijinfomgt.2016.03.010
https://doi.org/10.1007/978-3-319-55553-9_15
https://doi.org/10.5210/fm.v14i5.2498
https://doi.org/10.1080/07380569.2022.2121107
https://doi.org/10.1016/j.compedu.2015.08.018
https://vtechworks.lib.vt.edu/handle/10919/51616
https://doi.org/10.14742/ajet.934


2092	 Education and Information Technologies (2024) 29:2067–2092

1 3

Sobaih, A. E. E., Moustafa, M. A., Ghandforoush, P., & Khan, M. (2016). To use or not to use? Social 
media in higher education in developing countries. Computers in Human Behavior, 58, 296–305. 
https://​doi.​org/​10.​1016/j.​chb.​2016.​01.​002

Su, H. & J. L. Wang. (2022). Professional development of teacher trainers: The role of teaching skills 
and knowledge. EFL/ESL Teachers’ Professional Development: Approaches, Applications, and 
Impact, 13. https://​doi.​org/​10.​3389/​fpsyg.​2022.​943851

Tayseer, M., Zoghieb, F., Alcheikh, I., & Awadallah, M. N. (2014, April). Social network: academic 
and social impact on college students. In ASEE 2014 zone I conference, 3–5.

Tian, J., & Wang, Y. (2010). Taking language learning outside the classroom: Learners’ perspectives 
of eTandem learning via Skype. Innovation in Language Learning and Teaching, 4(3), 181–197. 
https://​doi.​org/​10.​1080/​17501​229.​2010.​513443

Ucar, H., & Göksel, N. (2020). Enhancing online EFL learners’ motivation and engagement through sup-
plementary activities on Facebook. Asian Journal of Distance Education, 15(1), 154–168. https://​
doi.​org/​10.​5281/​zenodo.​38815​76

Vlasopoulou, M., Kalogiannakis, M., & Sifaki, E. (2021). Investigating teachers’ attitudes and behavioral 
intentions for the impending integration of STEM education in primary schools. In Handbook of 
Research on Using Educational Robotics to Facilitate Student Learning, 235-256. https://​doi.​org/​
10.​4018/​978-1-​7998-​6717-3.​ch009

Wang, J., Gao, F. R., Li, J., Zhang, J. P., Li, S. G., Xu, G. T., Xu, L., Chen, J. J., & Lu, L. X. (2017). The 
usability of WeChat as a mobile and interactive medium in student-centered medical teaching. Bio-
chemistry and Molecular Biology Education, 45(5), 421–425. https://​doi.​org/​10.​1002/​bmb.​21065

Wang, Y., Fang, W. C., Han, J., & Chen, N. S. (2016). Exploring the affordances of WeChat for facilitat-
ing teaching, social and cognitive presence in semi-synchronous language exchange. Australasian 
Journal of Educational Technology, 32(4). https://​doi.​org/​10.​14742/​ajet.​2640

Wohn, D. Y., & LaRose, R. (2014). Effects of loneliness and differential usage of Facebook on college 
adjustment of first-year students. Computers & Education, 76, 158–167. https://​doi.​org/​10.​1016/j.​
compe​du.​2014.​03.​018

Wu, J. & Z. R. Ding. (2017). Research on mobile learning model of college English based on WeChat 
platform. Eurasia Journal of Mathematics Science and Technology Education, 13(8), 5847–5853. 
https://​doi.​org/​10.​12973/​euras​ia.​2017.​01034a.

Xiao, C. L., Cai, H., Su, Y. J., & Shen, L. M. (2020). Online teaching practices and strategies for inor-
ganic chemistry using a combined platform based on DingTalk, Learning@ZJU, and WeChat. Jour-
nal of Chemical Education, 97(9), 2940–2944. https://​doi.​org/​10.​1021/​acs.​jchem​ed.​0c006​42

Xu, J., Kang, Q., Song, Z., & Clarke, C. P. (2015). Applications of mobile social media: WeChat among 
academic libraries in China. The Journal of Academic Librarianship, 41(1), 21–30. https://​doi.​org/​
10.​1016/j.​acalib.​2014.​10.​012

Yélamos-Guerra, M. S., García-Gámez, M., & Moreno-Ortiz, A. J. (2022). The use of Tik Tok in higher 
education as a motivating source for students. Porta Linguarum Revista Interuniversitaria de Didác-
tica de las Lenguas Extranjeras, (38), 83–98. https://​doi.​org/​10.​30827/​porta​lin.​vi38.​21684

Zeng, Y., & Song, Y. (2018). The social foreign correspondent: Reconfiguring journalistic branding 
research in the age of social media. Popular Communication, 16(4), 293–308. https://​doi.​org/​10.​
1080/​15405​702.​2018.​15438​88

Zhang, Z. Y. (2021). Infrastructuralization of Tik Tok: Transformation, power relationships, and plat-
formization of video entertainment in China. Media Culture & Society, 43(2), 219–236. https://​doi.​
org/​10.​1177/​01634​43720​939452

Zhang, L., Wu, Y., Qian, X. S., Lv, P., & Zhou, X. (2019). Analysis on WeChat-Based blended learning 
in network marketing course. International Journal of Emerging Technologies in Learning, 14(17), 
86–101. https://​doi.​org/​10.​3991/​ijet.​v14i17.​11277

Zhao, S., Grasmuck, S., & Martin, J. (2008). Identity construction on Facebook: Digital empowerment in 
anchored relationships. Computers in Human Behavior, 24(5), 1816–1836. https://​doi.​org/​10.​1016/j.​
chb.​2008.​02.​012

Zhou, D., Gomez, R., Wright, N., Rittenbruch, M., & Davis, J. (2022). A design-led conceptual 
framework for developing school integrated STEM programs: The Australian context. Interna-
tional Journal of Technology and Design Education, 32(1), 383–411. https://​doi.​org/​10.​1007/​
s10798-​020-​09619-5

Publisher’s note  Springer Nature remains neutral with regard to jurisdictional claims in published maps 
and institutional affiliations.

https://doi.org/10.1016/j.chb.2016.01.002
https://doi.org/10.3389/fpsyg.2022.943851
https://doi.org/10.1080/17501229.2010.513443
https://doi.org/10.5281/zenodo.3881576
https://doi.org/10.5281/zenodo.3881576
https://doi.org/10.4018/978-1-7998-6717-3.ch009
https://doi.org/10.4018/978-1-7998-6717-3.ch009
https://doi.org/10.1002/bmb.21065
https://doi.org/10.14742/ajet.2640
https://doi.org/10.1016/j.compedu.2014.03.018
https://doi.org/10.1016/j.compedu.2014.03.018
https://doi.org/10.12973/eurasia.2017.01034a
https://doi.org/10.1021/acs.jchemed.0c00642
https://doi.org/10.1016/j.acalib.2014.10.012
https://doi.org/10.1016/j.acalib.2014.10.012
https://doi.org/10.30827/portalin.vi38.21684
https://doi.org/10.1080/15405702.2018.1543888
https://doi.org/10.1080/15405702.2018.1543888
https://doi.org/10.1177/0163443720939452
https://doi.org/10.1177/0163443720939452
https://doi.org/10.3991/ijet.v14i17.11277
https://doi.org/10.1016/j.chb.2008.02.012
https://doi.org/10.1016/j.chb.2008.02.012
https://doi.org/10.1007/s10798-020-09619-5
https://doi.org/10.1007/s10798-020-09619-5

	The relationship between social media and professional learning from the perspective of pre-service teachers: A survey
	Abstract
	1 Introduction
	2 Literature review
	2.1 Social media: WeChat, DingTalk, and Tiktok
	2.2 Pedagogical applications of social media
	2.3 STEM education

	3 Summary
	4 Methodology
	4.1 Participants
	4.2 Measures
	4.2.1 Instrument
	4.2.2 Basic information
	4.2.3 Attitudes toward the relationship between social media apps and teaching development
	4.2.4 Behaviors of the connection between social media apps and teaching development
	4.2.5 Relationship between teaching development and video channel functions of WeChat and TikTok


	5 Results
	5.1 Q1: What are the attitudes of pre-service teachers towards the influence of social media apps on learning and teaching, such as WeChat, DingTalk, and TikTok video numbers?
	5.1.1 The impact of social media on learning and its potential to promote teaching development
	5.1.2 Social media apps activities and learning behavior

	5.2 Q2: Differences in pre-service teachers’ attention to STEM teaching content and presentation in social media apps?
	5.3 Q3: How does pre-service teachers’ use of social media apps affect academic performance in professional learning?

	6 Discussion
	6.1 Findings
	6.2 Theoretical significance
	6.3 Practical significance
	6.4 Limitations and future research

	7 Conclusion
	References


